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• Thi^ first in a series of six lear 
instructional planning is designed to assist seconda 
postsecondary vocational teachers in fcecQsing fasiliar with the ^ 
tiariety" of <techni«iittes that ^an be used to detersive their students* 
needs and interests (particularly vocational),' and to give practice 
fin using these skills to obtain inforsation which can help select .the 
■ost effective learning- experiences for students.' Introductory . 
sections relate the cospeteocy dealt with in this scdule to others in 
the pro^ras and list both the enabliiig objectives for the four 
learning experiences and. the resources Required. Baterials in the 
^learning experiences include tequired reading, self-check quizzes, 
■0 del answer s« case studies to analyze, sodel analyses, perfotsance 
checklists, asd the teacher i^erforaance asscssscnt fcrs«fcr use in_ 
evaiaation of^be terainal objective. [Ibfi aodules on instructional 
planning are part of a larger ser4.es of 100 perforaance-fcased teacher 
#da*cation (FETE) se.lf-contained learning, packages for use in ' \ 
preservice.or inservice traininq of teachers in al^ occupational 7 
.ereas. Each of the field-tested sodnles. focuses on the developaent of 
one or acre specific professional. coa<«tencies i,dentified thtoughy 
. research as iaportant to vocational teachers. Materials ^te desigbed 
for use* by teacher;B, either on an infiiiidual or grbap basis, working 
' under <t he direction of one or acre resource persons/instructors.) 
(TA) ^ . ' ' 
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FOREWORD 



' : ^ : ^ 

This module is one of a sferies of 100 performance-based 
teacher ^education (PBTE) learning packages focusing upon 
specific professional competencies of vocational teachers The 
. ^mpetencies upon which these modules are based were iden- 
tifiad and verified through research as being important to suc- 
cessful vocational teaching at both the secor^ry and post- 
secondary levels of Instruction The modules are smtable for 
ttie preparation of teachers in all occupational areas. 

. Each module provi'des learning experiences that Integrate 
thaory^nd application, each culminates vl^th criterion refer- 
enced assessment of the teacher's performance oi the spej:- . 
if led competency The materials are designed for use by indi- 
vidual or gn^ups of teachers in tramfng working under the 
dtrectk)n arid with the assistance of tpf^her edU<5ators acting as' 
resource persons. Resource persons ^oukj be skilled in the 
teacher competency t^e^ng developed and should be thor- 
oughly oriertted to PBTE concepts and prpcedures in using 
these materials 

The design of the materials provides considerable flexibility for 
planning and conducting performance-based preservice and 
inservice teacher preparation proorarps to meet a|vide variety 
of individual needs and interests The materials are intended for 
use by universities and colleges, state departments df educa- 
tion, post-secondary institutions, local education agencies, and 
others responsible for the professionardevel6pme/it of voca- 
tional teachers. Further information about the use of the mod- 
ules iateacher educati6r\ proorarps is contained in three re- 
lated oocuments. Student Qukto to Using Performance-Based 
Teacher Education Materials, Resource Person Guk|e to 
Using Performance*B«sed Teacher Education Materials and 
Guide to Implementation of Perfomiance-dased Teacher 
Education. 

The P5TE curriculum packages are products of a sustained 
research and development effort by The Center'^ Program for 
Professional Developnient for Vocational Education Many in- 
dividuals, institutions, and agencies participated with The Cen- 
ter and have made contnbutbos to the systematic develop- 
ment, testing, revision, and refinerfrentof these very significant 
training materials Over 40 tedCher educators provided input m 
devetOF)ment of initial versions of the modulefe, over 2.000 
teachers and 300 resource persons in 20 unive^ities. colleges, 
and post-secondary institutions used the materials and pro- 
vided feedback to the Center tfor revision and refinement 

Special recognition for major individual roles m the direction, 
development coordination of testing, revision, and refinement 
of these matenals is extended to the foNowing program staff 
James g Hamilton, Program Director. Robert E Norton, As-' 



sociate Program Director; Glen E. Fardig. Speciaii^. Lois Har- 
nngton. Program Assistant, and K«»ren Qulnn, Program Assis- 
tont. Recognition is also extended to Kristy RosA Technical 
Assistant jJoan Jones, Technical Assistant; and^J&an Wisen- 
baugh. Artist for their contributions to the final refinement of 
the materials Contributions jnade by former program staff to- 
ward developmental versions of these materials are also ac- 
knowledged. Calvin J Cotrell directed the Vocational teacher 
competency research studies upon which these rhodules'are 
based and also directed the curriculum developrpent effort 
from 1971-1972. Curtis R. Finch provided leadership for the 
program from 1&72-1974 

Appreciation is also extended to all those outside The Center 
(consultarrts, fiekJ site coordinators, teacher educators, 
teachers. arxJ others) who contributed so generously in various 
phases of the total effort. Early versions of the materials were 
developed bfy The Center in cooperation with the vocationaT 
teacher education facCilties at Oregon State University and at 
the University of Missouri-Columbia Preliminary testing of the 
materials was Qonducted at Oregon State University, Temple 
University, and University of Missouri-Columbia. 

Following preliminary testing, major revision of all matenals 
was performed by Center Staff with the assistance of numerous 
consultants and visiting scholars from throughout th^ountry 

Advanced testing of the matenaJS was carried out with assis- 
tance of the vocational teacher educators and studerfts of Cen- 
tral Washington State fcollejje. Colorado State University. Ferris 
State College, Michigan. Florida State University, Holland Col- 
lege, PE.irCanada. Oklahoma State University. Rutgers Uni- 
versity, State University College at Buffalo; Temple University, 
University of Arizona. University of Michigan-Flint. University of 
Minnesota-Twm Cities, U/iiversity of Nebraska-Lincoln, Univer- 
. srty of N^hern Colorado, University of Pittsburgh. University 
« of Tennessee, University of Vermont, and Utah State University. 

The Center is grateful to the National Institute of Education for 
sponsorship of this PBTE curnculum development effort from 
1972 through its completion Appreciation is extended to the 
Bureau of Occupational and Adult Education of the U S Office 
of Education for their sponsorship of training and advanced 
testing of the materials at 10 sites urnJer provisions of EPDA 
Part F. Section 553 Recognition of funding support of the 
advanced testing effort is also extended to Ferris SUte College, 
Holland College, Temple University, and the University of 
Michigan-Fhnt 



Robert E Taylor ^ 
Director * 

The Center for Vocational Education 
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TMc Of NrcR rom vop^noNAL coocation 



The Ofitar for Vocat^nai Education's mission is to 
increase the ability of diverse agencies, institutions, and 
organizations to solve educational problems relating to 
individual career plaining and preparation The Center 
fulfills Its mission by 

• Generating knowledge through researcIT h 
m Developing educational programs and products 

. • Evaluating individual program needs and outcomes 

• Installing educational programs and products « 
^* Operstmg information systems and services 

* • Conducting leadership development and training 
programs ^ 



AMERICAN ASSOCIATION 
FOR VOCATIONAL 
INSTRUCTIONAL MATERIALS 

Engineering Center . , ' 
"Athens. Georgia 30602 

c 

The American Association for Vocational Instructtonal 
Matenals (AAVIM) is an interstate organization o< univer- 
sities, colleges and divisions of vocaUon^t^ucation de- 
voted to the improvement of teaQhjHy through better in- 
formation and teaching aids ^ 



INTRODUCTION 



Although instructional units for the term are . 
usually planr^ed by teachers before meeting stu* 
dents for the first session, information on those 
students' needs and interests must.be taken into 
account so that instruction may b6 adapted to 
their personal needs. These two concepts are not 

contradictory. 
Obviously, 
the content 
ofva voca- 
tional course 
te largely 'de- 
termined by 
the knowl- 
edge, skills, 
and altitudes 
needed for^ 
entry-level 
competence 
in the occu- 
patioh. But, 
adjustments 

in sequencing, in teaching techniques, in learning 
experiences, etc., can and should be made once 
you have determined the needs and interests, of 
the class, both individually and collectively. 

Background irffoVmation on students' needs 
and interests can help you, as a vocational teacher, 
to reach each student at his/her level and stimufate 




him/her to develop to the fullest potential. Stu- 
dents who have difficulty with reading cannot be 
0xpected to study a detailed specifications sheet 
and make a drawing untH their reading skills im- 
prove, even though they may have the potential to 
be jirre draftsmen. A class which seems apathetic, 
about a particular content area might become 
more, motivated if given the opportunity to select 
projects designed around their interests. ^ 

Determining your students' needs and interests, 
then, is "an essential step in your instructional 
planning; and, because needs and interests 
. change, it is a continuous process, There ^re sev- 
eral techniques you can use to obtain ttiis irfforma- 
tion: reviewing available information in students' 
cumulative records, obtaining information from 
students through questionnaires and checklists, 
discussing students' needs and intere§ts with stu- 
dents and their parents, and conferring with other 
staff members. 

^ This module is designed to famili^irize you with 
the variety of techniques you can use to dejermine 
your students' needs and interests, and to giveyou 
practice in using them. Whenever you teach, you 
will need to u^ these skills to obta^ information 
which can help you select t-he learning experi- 
ences.for your students which^ill be most effec- 
tf/e. , ' 
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ABOUT THIS MODULE 



Ofaiectives 




H in an actuiU school sltuationrde- 
ttt#Yitids and imprests of students. Your per- 
\ wM tm %e e o8s s d by your ^rseource person, 
ifikiettieTsKher Performance Assemnent Form, p. 
{fjMing*E3^mH$no9 /V). > ^ 

Enabling Oblfftlvas: 

•1, After completing the required reading, demonstrate 
knowledge of the rationale and procedures for de- 
termining the ripeds and Interests Of students (Learn- 
ing Experience I). 

2. Aft'er completing the required reading, analyze the 
cumuiative records-of some hypothetical students to^ 
determine the needs and interest^ of those students 
(Learning Experience 

3. After examining the data in the cumulative folder of a 
hypothetical student, plan for obtaining additional 
iqformation or) the student's needs and- interests 
(Learning Experience III). 

Resources 

A list of the outside resources which supplement those 
contained within the module follows. Check with your 
resource person (1 ) to determine the availability and the 
rocation of the3e resources. (^) to locate additional ref- , 
erences in your occupational specialty, and (3) to get 
assistance in setting up activities with peers or observe^ 
tions of skilled teachers, If neces^ry Your resource 
person may also be contacted if you have any difficulty 
with directions, or in assessing your progress at any 
time » 



Learning Experience i 

• Opti&nal' \ 

t Reference: Tyler^ Ralph W. Basic Principles of Cur- 
riculum and instruction. Chicago, IL: University of 
Chicago Press, 1969. 

Reference: Sllvius, G. Harold and Estell H. Curry. 
T^^ing Successfully in Industrial Education^. 

• -.^JPnington, IL: McKnight and McKnight Publish- 

ing Company, 1967. 

A teacher experieaced rh determining students' 
needs and interests with whom you can consult. 

L^amlngy£xperience ii 

Optional . ' 

7-5 peers with whom you can discus's your analysis 
' of cumulative records' ^, 

Learning Experience III 

Optional ' * ' 

A student or peer whom you can interview concem- 
'ing his/her interests. 

Learning Experience IV ^ 

Required 

An actual st^oo/ situation in which you can deter- 
mine needs and inferests of students 
A resoutce person to assess yo4jr competency in 
determining needs and interests of students 



V 



This module coven performeoce element number 55 from Calvjn J, 
Cotrell ef •/ , Mod9l Curricula tor Voctitk>nal and Technicil BducMfion 
report No V (Columbut. OH The Center for Vooetfonal Eductttop. The 
OhK> State Unlveralty. 1972) The 384 elements in thi$ document fofm the 
research base for all The Center's PBTE module development 



procedures for their use, and termlr>ology which is comnr»Qn to all 100 
modules, A^ut Using The Center's PBTE Modules on thp Inside 
back coM*^ ^ 



Learning Experience I 



WERVIEW 



m Enabling ^ 



After compteting the required reading, dAntenatrate knowledbe of the 
rationale and procedures for determining tJ^needs and Intejeata of stu- 
dents. ^ 




You willtbe reading the informatbn 'sheet. Determining the f^ieeqs snd 
Interests of Students, pp. 6-t2. , \ - / \ 



^Optionaf 
i Activity m 



Yoii may wish to read the^wpplementary r^rences, Tyler, Basic Prihoi- 
plp^ of Curriculum and (nstructlpn, pp. 5^16; arwJ/or Silvius and Ci/— ' 
Teachirfg SuccBssfuIfy /n Industrial Education, pp. 13-30. ^ 




You may wish to meet wiib^nixpirii^Ged tdachef reasonsl 
for, and methods of, determining students' needs and interssts. » 

You will be demonstrafting knowledge of the rationale and procedbfes-fof 
determining |he ne&ft and intereate of students by completing, the Setf- 
pheck, pp. t3r14. . , , . . . ^ 



You be evaluatlrfg'your^ompetfncy by comparing your' completed 
Self-^pS;k with the Model Apswers. p. 15. , ' ' 
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Activity 



For information on the reasons for obtaining data drf students' needs and 
interests, the kinds of data to tie collected, and th^tebhniques and sources 
4or gathering the information, read the following irijiormation sheet: 



DETERMINING THE NEEDS 
AND INTERESTS OF ST4JDENT$^ 




As state^l in the introduction to this module, 
occupational entry-level knowledge, skill^ and at- 
titudes provide the basic content And framework 
for a vocation at ' < ' 

course. How- * - • , 

ever, because 
no twp students 
and no two 
classes are 
exactly alike, 
your instruc- 
tional planning 
must take into 
/account the . 
needs and 
interests of 
your students if 
your teaching is 
to be effective. «^ 

Student needs can be, classified as physical, so- 
cial, emotional, and educational; interests can be 
classified as personaJ, school, and occupational. 
•There'are'any nufnber of occasions during your 
instructional planViing when having information 
Of? these needs and interests can help you make 
more effective instructional decisions. 

Suppose, for example, that the students in your 
class are older and socially ar\<\ emotionally quite 
mature (as might be the case in a post-second acy 
institution). In planning learning Activities and in- 
structionaljnethods for these ^udents, you might 
well decide that tfiey do not need the same degree 
of structure or supervision a less mature group 
might require. Thus, you would probably plar\ac- 
tivitlesthat gave this class more responsibility for 
their own learning and a wider cange of instruc- 
tional options. In using the project method, for 
example,>you might suggest that'students (Resign 
and carry out their own projects, or choose from a 
numb^r.of possible projects, instead of planning 
and structuring the activity for them. 

. Jhe needs ar\d interests of your students should 
also be considered when Electing and/or prepar- 



ing instructional materials. Suppose you Ijad four 
good textbooks to choose frorji. If many \of your 
students had reading difficulties, and oria of the 
texts had a lower level of reading difficulty than the 
others, you would probably decide to use U with 
this class. Or, if all the texts were too difficult for 
this elate, you might cOnskler developing tnate- 
rialsBspeciellyflesigned for your students' leVelof 
ability. In additior>, y^ might assume that students 
with reading and/or study difficulties wou4d learn 
more effectively if involved in concrete, handi-on 
learning exjberiences supfyltmented by a varie^ of 
audiovisual materials. \ 

Your*decision as to»how much material to co^er 
in a lesson or un it (and at what pace), and whetripr 
to revievy background information or basic skilfe, 
would deioend in part on your students' previoJ$ 
coursewo^k and experience, their learning 
s}yle(s), and their academic str;engths and weak- 
nesses. ^ * ^ 

AtBlj times in your instructional planning, you 
wiJI want to consider what will motivate your-stu- 
dents to get involved in their classroom and labo- 
ratory work. Knowing your students' backgrounds 
and interests can help you whether you are making 
group assignments based on mutual interests, de- 
veloping individual and group projects, dreaming 
up concrete examples and stories to make a point 
dunng a lecture, 'etc. . / 

/ It should beobvious from the preceding discus- 
sion that needs and interests often overfap or are 
hard to sepaif;afe. A student who needs to be with 
other people, Who dislikes beipg alone, willprobrf- 
bly have devebped many interests in group ac- 
, tivitie^, and will dnj^y working with other people. A 
. student with wefl-defined occupational interests 
will need classroom and" laboratory experiences 
designed to develop his/her skills and knowledge 
in that area. • 

The rest of this information sheet deals^'primarily 
with explainirig what data on student needs and 
interests you should be collecting prior to and 
durii:^ instruction, and the means bytvhich it can 
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be collected and interpreted As you read, how- 
ever you Should be thinking of the uses to which 
you could put this information in your own mstruc- 
tior\al planniag: -irV^Iiling student performance 
objectives, planning unrts and lessons, and select- 



ing or preparing instructional materials In doing 
t^s, you should consider the level at which you are 
teaching or expect to t^ch. as well as your occu- 
pational specialty or service area 



Data on Student Needs 





As ifKlicated earlier, student-needs ce^ be clas- 
sified as physical, social, emotional, and edupa- 
tiORal. Physical needs have to do with.the feealth 

' ^ the>tu- 

. ^ dents/Here 
are some 
qu.estions 
that y6u may 
want to con- 
sider as you 
seek data re- 
lated to phys- 
ical needs Is 
the student 
getting an 
adequate 
amount of 
Lindisturbed 

rest'^ Does- 
she/h^ have 
an adequate 

diet for growth purposes, physical activities, and 
body structure'^ Has the student had professional 
dental examinations, eye examinations, general 
physical health examinations'^ Does he/she have 
adequate and safe housing'^ Does the student 
know ab^JUt. and understand the importance of, 
safety devjces wheg^using equipment, machinery, 
and suppl\es m his/her environment? 

Basically,tSOclal needs have to do witrf interper- 
sonal relationships and .group interactions Here 
are some quipstions you may want to consider as 
you seek dat'i^ related to social needs Do /amily 
members tak^ an active interest m the achieve- 
ment of the sfudenf? Does the student participate 
willingly iQ group activities'? Is his/her behavior 
accepted by peers'? Does the student have a group 
of friends'? Doefe the student participate in extra- 
curricular activities" at schooTand/or in the com- 




) 
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munity'? Of 
course, yog 
must re- 
member that 
although 
human be- 
ings are so- 
cial crea- 
tures, each 
one vanes m 
the amount 
and kind of so- 
cial contacts needed Do not generalize thkt 
everyone needs to join a certain number of clubs, 
the student may have Social contacts of which you 
are unaware 

Emotional needs are closely associated with 
social needs, for emotional needs are satisfied 
through the socialization (Jrocess One should not, 
however, make sweeping generalizations aboiK 
how people should interact. There are "lowers" 
who are^emotionally mature in that their need for 
human interpersonal relationships is minimal 
There are "socialites" who are overly dependent 
on human interpersonal relationships Despite 
these healthy individual differences, there is in- 
formation relating to those em6tional needs 
common to most people that you will want" to ob- 
tain Can the student take a joke'?- Does he/she 
have a sense of humor'? . a healthy outlook on 
life? Does he or she have frequent headaches or 
other health disturbances'? Does he or she over- 
react wher^ disagreed with (e g , dries, hits things, 
stomps out of the room)'? 

Data on educational needs is essential if stu- 
dents are to succeed in your classes Ther;e1ore, 
you will need to accumulate data to answer the 
following questions. What does each student as- 
pire to be'? Does the studjent enjoy school work'? 
Do the student'sVarents reinforce his/her educa- 
tional achievements'? What reading level has each 
student achieved'? What mathematical concepts 
does efich student possess'? What study skills has 
each student mastered'? If scientific principles or 
manipulative skills are associated with your occu- 
pational specialty, you would, need to collect in- 
formation on eachBtudent's leve^of ability in these 
areas* 
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Knowledge of student interests frequently ean 
be put to good use when motivating students to 
undertake a learning task. Thd three categorifes of 
interests to be explored here are personal interests 
(e.q., collecting stamps), school interests (e.g., 
panicipating in sports), and occupational interests 
(e.g., holding a part-time jdb). 

Personal Interests usually develop as students 
explore the world around them. The broader the 
opportunities to explore, the broader their inter- 
ests are uKely to be. As people mature, they usually 
settlpon a few major interests. Usually one can get 
at these personal interests by asking students 
about their hobbies. For example: If the student 
has a few spare moments after school or ove'r the 
weekend, how doe^ he/she S^nd them? Does 
he/she share tl^is hobby(ies) with others? Does 
he/she ever place this hobby(ies) on exhibit? 




School Interests involve both the courses a stu- 
dent chooses to tfike, and the extracurricular ac- 
tivities in which he/she participates. You need to 
consider the following areas: What courses has 
the student completed? What courses is he/she 
presentlyKenrplled in? What electives has he/she 
cho'sen to take? School interests also evidence 
themselves through students' chpices of friends, 
and the plubs and sporting events in ^hich they 
participate, etc. ^ ^ 

Occupational Interests involv^any work- 
related preferences. What career hiBlie student 
chfdsen, if any? What jDCQupationSil-areas hold the 
most interest for Fum/her? What are his/her lo#^- 
range career goals and aspirations? What work 



experience has he/she had? 




Locating Available Student Needs jynd Interests Data 



Much of the student needs and interests data 
you wril want to obtain are already available at ycxTr 
scHiboK Th^ three -qpain sources of available data 




are the school's central administrative office,4he 
guidance office, and the vocational department. 

' In the central ^dmlnl8tratlve and/or guidance 
office, you can usually find some type of cumula- 
tive "records for each student. These records con- 
tain varying amounts and kinds oT information 
about the family background of studente (gener- 
ally, the home address, parents' names, marital 
status of parents, parents' occupations, and 
number of children in the family are recorded). 
From such information, you might gain perspec- 
tive as to the sizes and kinds of families from which 
your students come, and you may be able to gain 
some insights into the common problems and 
concerns of individual students. 

In these records, you will also probably find rec- 
ords of subjects taken; grades received in eac^ 
subject,*cumulatiye grade-point-averages; atten- 
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dance records, including reasons for absence?; 
extracurricular activities; awar^rpceived; and, |n 
some schools, results of standsrtrzed achievS- 
^ ment test scores and arieisdotal records In addi- 
tion, the cftmulative records may contain records 
*of students.' standardized, aptitude test scores, 
reading test 'scores, standardized interest inven- 
tory Wiit results, personal preference scores, and 
vocational J nte rest inventory test results. Coun- 
selors should be contacted for help ifvinterpreting 
' any of these test scores, if rtecessary, and for dis- 
cussion of additional information you need about 
your students. 

As indicated above, mo$t teachers find that they 
. can save themselves much effort if they go to 
school records as the first source of information. 
Howeveflino amount of pertinent information 
serves a practical or reasonable purpose unless it 
is used intelligently. You must take care to treat the 
information you collect in the strictest confidence, 
\ releasing it only to appropriate personnel accord- 
^ ing to schoi)l policy and rlght-to-know regulations. 
In addition, you must avoid pre|udging a student 
based on sketchy data or limited sources of infor- 
mation. Determining a student's needs and inter- 
estsidoes-not mean stereotyping him/her or set: 
ting up a "self-fulfilling prophecy ' of failure or 
difficulty (e.g., expecting a student to fail, artd 
creating acclimate in which that expectation be- 
comesa reality). It means gathering relevant data 
aboufnh^stud^nt from a variety of sources, and 
then remaMnmg^flewWe and open enoQgh to allow 



the student to bean individual who is more than a 
name on a folder or a score on a test. 

Keeping in mind the importance of confidential- 
ity, you may wgnt to transfer the particular informa- ' 
tion you need from school records tayour own * 
class records in a form that will be more directly 
usable to you. For example, you may want to allo\;v 
space in an overall clafes profile for specific family 
data, or you may wish to set up a card file or folder 
for each of your students. Using records that are 
already available is a wise procedure from two 
standpoints: (1) it helps you in grganizing and in- 
terpret ing^ generally accepted information fo^ your 
particular' use Jn program planning, and (2) it 
avoids duplication of effort on the part of both 
students and teachers in gatheripg information. Of 
course, these records shouW be kej^t in files (pref- 
erat^ly locked) to which students do riot have ac- 
cess. ^ 

In the vocatiorial department, you may find that 
foWers already exist for some 0l your students 
who have had exploratory courses in junior high 
school aod/or in the ninth or tenth'grades. Having 

^his infofmation ca'n be valuable as you plan and 
teach your classes. For example, you may be able 
to detertnine what content students already have 
been taught, theeexperiences they have Ijad in the 
laboratory, and hawv well each student achieved 
the objectives. You may also find a record of the 

1 .job experiences each student has had. 

t 



Instruments and Other Techniques 
for Collecting Needs and Interests Data 



While much data on students' needs and inter- 
ests vH\\Jy§ readily available, directly or indirectly, - 
in school records, you may find that some informa- 
tion is either missing, or in need of updating, ver- 
ification, or explanatior*fr In determining students' 
' occupational needs and -interests, for example, 
you will probably have to go beyond examining the 
available records. By enrolling in your vocational 
program, a student already has indicated some 
d^gi^,of interest in your spepiaLxKJCupational 
"area. Casual conversation about how students 
spend their spare time will also generally reveaf 
^ sopne of their 

vocational 
interests. A 
vocational 
teacher 
should re- 
member that 
awareness 
must pre- 
cede inter- 
est Thus, 




stu^nts' initial ii?ferest in any occupational area 
,may t)e vecy limited due to the minimal knowledge 
about and/^ lack of first-hand experience with the 
jobs or positions with whioh your vocational area 
deals. Care must be taken to he\p a student 
explore a wide variety of occu pationdl activities, so 
as to help the student make an informed occupa- 
tional choice as he or she progresses through 
school. It is a teacher's responsibility to help 
broaden students' occupational interests before 
they selett a career to pursue for job entry. 

Other ways of determining occupationaNinter- 
ests include use of various vocational interest in- 
ventories, visits to the students' homes, discus- 
sions with parents, and obsen/ation of students 
during periods when they are free to choose ac- 
tivities which interest them. Laboratory acti^^ies, 
especially when students are given an opportunity 
to choose projects or work activities of personal 
interest, otter] give some indication of a^tudent's 
occupational interests, A repeated desire by a stu- 
dent.tor example, to construct various metal^proj- 
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ects using the eteetric aroor oxyacet^oe welder 
may suggest a Arcing interest and RoWtbly atiigh 
aptttude as welJitef ft^iethanical wort( arvd con- 
structJon-type adiviti4$. ; ; \ 

Sta/ulardized Tests ^ 

. Wo said eiarlierthat schooljecortfip in>he central 
office orguidance office may contain s(and^rdi2ed 
test SQores (general ability t^sts, aptrtu^ tests, 
general interest surveys, vocatipnal interest inven- 
tories, etcl Such tests can give you insigtit into 
your students' educational needs and general oc- 
cupational interests. <f these scores are missing^ or 
if you think the information may need updating 
(e.g., , information on your students' reading 
abilities), you may want to make arrangements 
through the guidance office to have one or more of 
these standardized tests administered.Three such 
recommended te^s are the General Aptitude TeM 
Battery (GATB), the Ohio Vocational Interest Sur- 
vey (OVIS), and the Kuder Personal 4>refer9nce 
Scale. The GATB is divided into separate tests that 
measure general learning ability (B), ver|)al ability 
(V),* nunlerical aptitude (N), spatial aptitude (S), 
form peweption (Q), motor coordination (K), 
finger dexterity ^F), and manual dexterifj^ (M). 
Standardized vocational interest surveys such as 
the OVIS and Kudar are designed to help students 
identify and understand theit interests and prefer- 
ences for particular activities. From these prefer- 
ences, a diagnosis can be made of the occupa- 
tions which most closely match their interests^ 

Questionnaires and Qheclclists 

Sometimes the students themselves are the best 
spurce of information on their needs anb interests. 
For example, when you want to know how stu- 
dents spend their spare time, or if you. want to 
checktheir perception of their needs and interests 
against those revealed in standardized tests, it 
makes sense simply to ask them. There are tjlvo 
ways you can obtain such information: (1) holding 
informal discussions with studeirts, and (2) ad- 
mfnistering simple questfo»naires and checklists 
which you locate or develop yourself. In a ques- 
tionnaire, you pould ask students to respond to 
such questions as — 

1, What do you see ydurseJf doing five years 
^rom now'? 

2. What magazines do you read regularly'? . 

a What'is the name ofthe last book you pwd*? 

4. Whattypesof books do you most enjoy read- 
ing? ' ^ ' . 



1 Further informitlon onV« variety of starxJardized teels available, and 
the if>formatton on atudents"" needs arxl intei^s they can give, are_ 
available in Module f-1. Gather Studant Oafa Using Formal Dati- 
Collacthn Tachniquaa 



5, Whatwas your favorite subject in elementary 
(junior high, high) school? 
^6, Why did you enroll in this course? 

If, in answer to the first question, a student an- 
swers, •'d riving my Mercedes Benzto my job at the 
gas station," he/she may need help in planning 
more realrstically (unless other information about 
the student tells you the Mercedes is a distinct 
possibility). If most of the class voluntarily reads 
the same magazine, this could give you some in- 
sight into the kihds of things that interest them. If a 
student's favorite subject is in an area totally unre- 
l^itod to your program, you would probably want to 
' explore further why the student is in yoqr course, 
or why he/she did not chooae a program related to 
the favorite course he/she identified. 

Samples 1 and 2 are examples of checklists you 
can locate or develop to determine students* felt 
needs and interests.* Sample 1 aaks students to 
make a choice betvyeen two items or activities. 
a|fnple 2 was developed to get at needs relating to 
aWtudes and practices important to^^uccess in 
allied health occupations. ' 

Discussions with Students, Parents, and 
Other Staff Members 

Sometimes simply encouraging students to dis- 
cuss their needS'and interests can give you useftfl 
information not rdVealed in school recot'ds. This is 
especially true if some data you hSve obtained 
needs further Explanation. For example, if the stu- 
dent's cumulative folder lists no extracurricular 
activities, or you want to find out whethera student 
has had any leadership responsibilities in the 
clubs or organizations listed, discussion with the 
stud^t would be a good vyay to get further infor- 
mation. To get to know your students better, you 
could talk about hobbies, what they did over sum- 
mer, what they like to do in their spare time, what 
kind of books they aqjoy reading. You might later 
want to rec- 
ord any in-- 
formation on 
needs and 
interests in 
the cumula- 
tive folder of 
the stu- 
dent(s). If 
pOssibt^ou 
may want )o 
set^asijle/ialf 
an hour l>e- 
fbre and 
aftQr school 
So students 
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PBEFERENCf CftiGKUST • 



/ 



/ 



/ 



Dttf 



1. ' .'^ ■■ »i^"vr -^-'-sc ' ' : — ^ 

<(. •♦ ]. V*^ - •. <8lL * 

For each of^the^rtefisterf below, check theorieWiat most interests you, prwith which 
inost comfortable. 



1. Mathematics 
' EngRsh 

2. EngHsh 
TVptng . - 

3. InskJework 
Outride work 

4.. Handling sm^ll tools 
Handling large 
equipnnent 



. , 5. Liqht work 
* "^»Hfeavywork 



6. Being with people^ 4—^ 
Being ddniB * 



7. Salesmanship 
Purchasing 

8. Using>my hands 
Using my head 



SAMPLE 2 ^ ^ ^ 

HEALTH, HYGIEME, AND SAFETY CHECKUfST 



— — ' 

; Check (i^) each 8taten(i9nt,that beet describes your current behavior. 



Date 



, SeaA^belt is fastened when 1 0rive. 
. Sett belt is usually fastened when I drive. 



^^Mt belt is never fastened j^ljsn I drivft. 

^V^npe up anything J a^ill immediately. 
„ Ignore anything I spiH. 
_ LNMjally^vipe up things I spill.* 



.1/ 



: VMA) my (MMs Jrdquen^ly. ^ 
. V^teh my hands about four times a day.^ 
. SeMom w^ my hands. S 



.Take aspirin when I don't feel well. 

. Call or see a' physician when I don't feef ^ 
well. " , 

Jgnoie illnesses. * - 

'* »■ 

. Visit my dentist at least once a year. ^ . 
. Visit my dentiet When I have^ todthache. 
jNevprvisitthatentJjL . 

.-Brush my teeth after each meal. 

. 'ft* 

.^rush my teeth ^fter eating any food. 
: Never brush my teeth. 



can come to talk with you or work on thei^ projects. 
This.less formal atmosphere Is niore conducive to 
getting to know your students" needs and\Lnter- 
ests. 

Especially if you are teaching at the secondary 
level, some informatrpn can best be obtained 
through interviews with students' parents, peers, 
or with other staff, niembers such as other 
teachers, the guidance counselor, or the school 
nurse, through such discussions, you might gain 
insight into how th6 student gets along with 
•friends or others outside the school environment, 
or the reasons for low grades in pertain subjects. 
The need for an explanation of an item in an anec- 
dptal record, or help as to activities that have moti-/ 
vated a student or class, rhight also prompt you to 
hold formal and/or informal discussjons with per- 
sons other fhao the students themselves. In talking 
to a student's peers, you should ofcourse be care- 
ful not to ask personal questions, or to set up a 
situation in which the peer becomes an "in- 
former." ' ^ , 



To summarize, you will want to gather informa- 
tion on youf stiidehts' needs and interests to help 
you in your instructional plaQning..Much data is usu- 
ally available 



ii>school 
^ \ records in 
. the central 
office, guid- 
ance office, 
f , and voca- 
tional de- 
partment. Jf. 
necessary, 
you can ar- 
range to 
, ' have stan- 
/ dardized" 
tests ad- 
ministered, 

and you can use questionnaires and checklists to 
obtain additional information, informal discus- 
sions wi^h students, their peers,^parents, and other 
teachers can also provide insights to students' 
needs and\iterests. 




V 



Optional 
Activity 



I 



^ For furtller- information on the rationale for collecting data on students' 
needs and^interests,thejfiwds^f data dne should collect, and the means by 
'which it can be collected, you may^ish^o read,Tyler, Basic Principles of. 
Curriculum and ^instruction, pp.^5-^; and/or Sylvius and Curr^ Teaching 
Successfully in IrxJustrial Education, pp. 13-30. 



^ Optional 
I^Activity ^ 



You may wish\to arrange through your resource person to meet vvHh an 
experienced teacher in your occupational specialty to discuss further the"* 
rationale and procedures for determining the needs and interests of. stu- 
dents. Specifically, you. could discuss (1) why^it iW^important to have such 
data, (2) how this teacher collects the dataand qraanizes it in usable form, 
and (3) the uses to which he/she puts thedata^ff planning umts," lessons, 
and learning activities, and in selecting- teaching techniques. 



V 
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Activity 



The following' items check your co^mprehension of the material in the 
information sheet, Determining the Needs and Interests of Students, pp. 
6-1 2. Each of the fdur items requires a ^hort essay-type response. Please 
e){plain fully,Jbut -briefly, and make sure you respond to all parts of each 



Item. 



SELF-CHECK 

l! Why should teachers be in^rested in c;ollecting.data about students' needs and interests? 



V 




2. After examining the students' cumulative folders, you discover that thefe are no scores recor<fe<l for 
« standardized tests not is there any evidence of previous employment. As a vocational teacher, what 
steps coukJ you follow to secure this needed information'? 
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3. After you have examined the information in the cumulative folder, what informal met hoUl could you 
ecnploy to find out additjonal information alx)ut students' needs and interests? 



4. Based on your own experfience and what you now know about determining students* needs and 
interests, do you think the procedures you would use, and tht information you would seek to collect, 
would differ if you were teaching at the post-secondary leyel rather than the secondary level? Explain. 

J 
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Compare your written responses on the Self-Check with the Model An- 
swers given below. Your responses need not exactly duplicate the mod^l 
responses; however, you should have covered the same major points 



2. 



MODEL ANSWERS 



Collecting data about students' needs jind 
mterests is necessary ih ins^uctional planning. 
For example, this information can help 
teachers plan lesson activitiesthat will motrvate 
students, reacH them at their Jevei of ability, or 
fill in gaps in their educational bacl^ground , €!tc. • 
Students have individual needs which must be 
met in diflgrentways Without information on 
what your students need and what interests » 
them, your goal of helping thenrr achieve entry- 
level competence in their^^josen occupations 
will be^ifficult, )f not impossible. 

Since there are no standardized test scones 
available, you could arrange for a meeting with 
the guidance staff In yourdis^^ussion with one 
of the counselors, you coifld indicate which 
tests you would like to admmister to the* stu- 
dents. If you were not familiar with administer- 
ing standardized tei^s, y%u ooufd ask the coun- 
selor about the tests that should be admints^ 
tered, and ask him/her to administer them You 
would check tojnake certain the tests are avail- 
able and^t a convemenf time for the testing. 

Information concerning your -students', past 
• employment exp^iences may be "Available fn 
the vocational department or from the students* 
themselves T{iis information would be vrtal in 
helping you understand the students' attitudes 
toward work and ttie ty0e of wopk with which 
they have had the most eijj^p^rience ■ 

In order to clarify, verify, or update informa- 
tion ab6ut students' needs and interests, in- 
formal meetings pould be >held with the stu- 
dents* parents and also with the students. Inter- 
-views could be arranged with students' former i 
teachers. Questions may be asked of the stu- 
dents' peers. Jn using inforn^al techniques, you ' 



3. 



f 

may ask questions concerning the students' 
hobbies; how they spend their free time; their 
relationships with employers, former enrv 
ployers, Bf^s, teachers, and parents; the home 
environnr>bnt; and how they earn theirspendmg 
money. Checklists and questionnaires also 
could be constructed and administered to the 
students jn situations where more formal 
data-gath0png methods seem- necessary. 'For 
example, Tf you were planning a unit on job 
safety, and you wanted t6 get an overall picture 
of class attitudes toward safety, 'a well- 
construotod checklist or questionnaire might 
serve the' purpose better than time-consuming 
and less structured informal discussions. 

Basically, the prcx^ures used and the types 
of information collected with post-secondary 
(older, more*mature) students would be similar 
to those at the secondary level. However, the 
emphasis you placed on certain procedures 
and certain kin(jls of infbrmation would proba- 
bly differ. You would not, for example, expact to 
interview the parents of an older, marrieci^lM*' 
dentiwith a full-time job. You might Well,'how- 
ever, want to discuss this student's needs or 
interests with acareer cpunselor in the school's 
guidance service. In examining the cumulative 
records of your students, you would probably 
not look for anecdotal records, but you would 
expect to find more information on present and 
previous work experience, and you nrltght t<nd 
transcripts from other training institutions. In 
other words, *the procedures you usied and the 
information you collected would jWl^etlhe fact 
that .the neect and interests of pa«t*secondary 
students arepften quite different from those of 
secondary student^ • ' 



LEVEL OF l*ERFORMANCE: Your completed Sell-Check should have covered the same major points as 
the model responses. If you missed some points or havfe (Questions about any additional points you 
made, review the matefial in the information sheet.Determining the Needs and Interestsof Students, pp. 
6-12, or check with your resource person if necessqry » / 
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Learning Experience f I 



OVERVIEW 





Afwr compteting the required leading, anal^ the cumulative fecorde of 
eome hypothetical student to determine the needs and Interests of those 
studertts. 



You wit! be readlfig the injJ^fmation sheet, Analyzing Data iRelat^ to 
Students' Needs and lntaf^,4)p* ^B-^3. 




bu will b4 reviewing the cumulative records of some hypothetical stu-, ^ 
denis, and analyzing tt^ records to ddtennine the needs and inteifsts of ^ 
|he students involved. » 4 



■ -/ ■'■ ■ > /, • - . ? 

Vou Will be evaluating your competajfrCy In analyzing cumulative recortis to 
ferrAfhe^udents' nee?ls and Interesta by comparing your completed 
flysis/With the'.Moder Analysis, p. 43. 



You may wish to discuss your analysis of the cumutettve records with a 
j||r6Up of peers. ' \. * A ' 
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Activity 




For information on some possible techniques for analyzing cumulative 
data on students' needs and jnterests (individually and as a^group), read 
fhe following information sheet:^ 



ANALYZING DATA RELATED 

TO STUDENTS' NEEDS AND INTERESTS 




' records during the time students are enrolled ir^ 
yoGr vocational, program. The followinn discus- 
s\pn will give you some suggestions forjanalyzing 
. thisdata. You maywantto^opt some of the ideas 
2and add some of yoOr own, or you may choose to 
^ adopt th^ system of the ^hool or vocational de- 
^ parfment^here you are employed or where you do 
•^^ ?our student teaching: 



Humafri beirigs like t^ be regarded as unique 
individuals who have eyepy possibility of making 
distinctive corfkributlons Whenever one is analyz- 
ing data about studer>ts"need3 andjnter^st?, rfe- 
g^rd tor per$6naT value and aspirations. must 'be 
con#nuously- rnaintained. ,Hamaa^.. beirigs .dp. 
change—they gro^^ and develoA/Thus, the tnpe 
worth o4^y . - '\ 

cumulatrve • * 
data can only. 
bQ measured 
^ when the 
.data, have * 
been^ic- 
cumulated 
over a 
period of. 
time. This 
. principle im- * 
plies that you^- ' 
will be con^ 
•tinuously . 
ggthejing 
.data and up- 
dating your 

Analyzing Data for tndh/idual $tuttefnts and Groups 



You should Gorftinuously collect data on.stu- 
• dents* needsiapdinter^eststoassisly£tu in pilanninig 
and dxecutmg effective instruption. Ur]\t and les-'' 
son planning will, be influericed by th^ data you 
collect, and the effectiveness oi your teaching can 
thereby be incceais^ (Whether* in'the 'classroom* 
^ \ . laboratory, shop, qr in an on-th^job cooperative 
/ • education'setting). In order to use.these data for. 

instructibnal plannrng, y6u will need to know what 
' .each'indlvkhjal student needs to succeed in.yout 
program and what interests each student; ydif also 
need .to kriow if there are common needs and 
interests amon^ the class members. 

Analysis ot ^66d8 Data ^ 

You can think of heed^ m terms of the following 
' categories — physicat/ social, emotional, and edu- 



tational- Although you.wiH be primanly interested 
' in listing, ni^s that are important in relation to 
■ your occupational specialty, you6hould not ignore 
*th^r.kinds of weeds. For example, if the occupa- 
*tion requires computational skills, and astudent is 
weak in thi3 area, you would of coqrse record this 
data. But in addition, [fthe^udenthaj^me p^^ys- 
ical handicap unrelated k) his/her ability to per- 
form Jhe job: you would record this information, 
too, to help yoa meet his/her specjal needs in the 
classropm or laboratory, 

OncQ you have the tentative list developed, you 
could record the data for each sILderft and for the 
class aq a whoje on forms you have developed for 
that purpose However you record the data, the 
information should t>e in usable form, easy to find 
and refer to. 
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Samples'3 anS 4^ggest som^ways t#collQCt 
and organize informdfjon on students^i|peds, 
however, you may wapt to devise your owa method 
of recording the information yQU colled. Sample 3 
is designed for recording data on indivkJuai st|J- 
dent needs. Fpr item #6 under social needs, for 
example, ateacher might give a "Poor" rating to a 
student who found it impossible to verbalize ideas 
with the teacher, and might note examples of this 
behavior, or possible explanations for it, or steps 
to brf taken to help the student, in the 'Comments" 
column.. Sample 4 is designed for recording data 
on group needs. Such a form cou Id be l<eyed to the 
items on the individual needs forrrf 



Analysis of Interests Data 

Student 1nterQ$ts dala» individual and gro^p, 
may be analyzed in a slightly different-manner. The 
use of a profile of interest's is a good teohnique.for 
analyzing this type*of d^ta. Spmple §— a line pro- 
fHe of the interest^ of an individual "Student— and 
Sample 6 — a bar graph of the interest^ of the t lass 
as a group^show how the results of tbe Ohio 
Vocational Interest Survey,^"Cfccupattenal Plans" 
. section, could*be analysed and illustrated. 

• In th? line' profile, only 12 Qf the 24 scale items 
,are illustrated. As you analyze David .Ross' Indl- 
victual profile, you can see that his hfghtst interest 
levels are in' mathematics, training (indicating 
possible interest in vocational education), and 
machine worl<. 

The "bar graph sho^s how you can develop a- 
j^ofile for analyzing and illustrating group data on 
students' needs and interests. The same- items 
from the Ohio Vocational Interest Survey are used. 
J Tne first step is to calculate the average percentile 
for the group on e'ach of the 24 'scales (only 1 2 are 
shown)* by adding the percentiles achieVed by 
^ each student and dividing by the total number of 
students. 

In analyzing the data, it should be noted that the 
groupappears quite interested 'in mathematics, in 
being- trained, and in maqhine Worl<. In Addition,' 
there- IS a considerable 'jack of interest in some 
areas. Although lack of interest in some areas is 
quite normal, it may reflet some educational 
needs—perhaps the class lacks information about 
the role jof management; perhaps they need' to 
learn to appreciate^ how manual laborers con- 
tribute to societal goals. Thrs,kind of analysis of 
cumulative data on Students' needs and interests 
should help you in your instructional planning. If 
you were planning a unit on management, for exr 
ample, you might need to related the objectives or' 
learning activities to areas that hold high interest 
ft)r your students, or plan and carry out other moti- 
vational activities that might not be necessary if* 
those students had^expres^ed great interest in the 
subject. 
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SAMPLE 3 ' 

iNDlVrOUAL NEEDS FORM 



• • 












1 


'" Rating 


ComiMnts 





• . - • ' ) • € 

Ir Aiprt in Class □ □ □ 

2. Health 1m shown by appearance of .hair, i — i i — r i — i 
skin» t^eth, eyes, posture I I I I I 1^ 

3. Mature phvstoaLbuild . . .\ f... □□ □ 

□ □ □ 

' (Add Hams that are important to your occupa- 
tiohal specialty): * , ( ^ 

4. Participates in group activities in^ class 1 I I 1, 1 I 

.5* Prefers 6 work atone . . D -C3^ Q 

. ' 6. Discusses problems and ideas with in- i — i i — i i — i 

strtictor Li- LJ LJ^ 

• » 

(Add items that ^ important to your occupa- 
tional s pecialty). < r • 

• ""^^ — — > 

iC. Emotional ^ i — i r — i 

'7. Has sen$e^of humor ...» I I LJ -LJ 

8. Allows others to express their opfntons . □ 13 □ 

9. Can take a joke . . . 

10. Controls expression of emotion □ 

(Add ItofTts that are important to ^imx occvpa: . \ - 

ttonal specialty). • ^ . i 

. aCducatkNiai , TH HI' Fl 

11. Compt^hertds the written language - LJ I I 1 I 

1Z Can fp(k)w directions ... 

13. Able to plan welt and execMte plans □ □ □ 

(Add Hsms that are important to , your occupa- 
»dn«l specialty). ^ S 
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(3R0UP NEEDS FORM 



Ct«M 



Student NanM 



3. 



10. 

11. 

12. 

13., 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 



A. Phytlcal 



Itemt 

1 2 3 

□ □□ 

□ □□ 
□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 



B. Social 
Needs 



.Items 



6 



□□□ 
□□□ 
□□□ 
□□□ 
□□□ 

□ on 

□ □□ 

□ □□ 



□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □ 
an 

□ □□ 
nan 

□ □□ 



Date 



, C. Emotional 
Neads 



ttema 

8 9 10 



□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 
□□□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 

□ □□□ 



D. Educational 
Naads 



Items 

11 12 13 

□ □□ 

□ □□ 

□ □□ 
□ 

□ □□ 

□ □□ 

□ □□ 

□ □□ 

□ □a 

□ □□ 

□ □□ 

□ □□ 

□ □□ ■ 

□ □□ 

□ □□ 

□ □□ 



ERIC 



2.. 
21 ' 



SAMPLE'S 



Um PROFILE QF4NDIVJDUAL INTEREST 



David Row 



It 



Or«a#_i£L. M^Jk 8»« M 



SCMLENAME. • 


r^t ) 

^ ' X ^ F*ERCENTJLE RANK ^ ' 
10 do 30 49 50 60 70 80 90 100 


rKJMERICAL % 
























MAChmE WORK 


n — 1 


\ 




















iBAiNiNQ 




















i 




APOt icrn TC/HJMOi r%fiv 

— -i, v» 






• • 




































> 






;^«>PRAISAL 
























MANAQEMENt 






-* 














« 




JNSPecnON-TESTlNG 
























AQRiCULTUFtE 

1 > 






* 
















• 


CLERICAL WORK . 
























MANUAL ' - \ 
























CUSTOI^^ER SERVICE - 

























Mr 



2J 



22 



\ 



SAMPLE 6 

BAR.(^PH QF GROUP iNTEREST 



8CALENAME 



, NUMERICAt 



MACHMEWORK 



THIiNINQ 



CfWTS 



APPRAISAL 



MANAGEMENT 



AGRICULTURE 



MANUAL 



NM^Mr of 8lii4»iits 1S_ 



PERCENTILE..RANK 
10 20 30 40 50 60 70 80 90 100 



APPUED TECHNOLOGY 



INSRECnON-TESTING 



CLERICAL WORK . 



CUSTOMER'SERVICE 




ERIC 



^Assume that you will be teaching an advanced course in typewriting to the 
group of students whose cumulative records follow.^ Review these, rec- 
ords, makiog mental rtotes as to items of significance relating to the heeds 
and interests of these students as a group. After you have reviewed the sii- 
fplders/analyze In writing the needs and interests^of the cl^is^is revealed 
by the.data given. Consider the students' physical, social, emotional, anc^, 
educational needs, and their personal, school, and occupationad interests. 
The form or system you use for analyzing and recording the relevant 
information is up to you; the important consideration is that you identity 
those fndivjdual and group needs and interests that would be significant if 
you were teaching this class. 



/ 



2 These cumuiative records were adapted from materfais contained in a simulation package developed by 
The Center for Vocational Education. The Qfen Oaks Simulation (Columbus, OH The Center for Vocational 
Education, The Ohio State University. 1974) 
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QLEN OAKS SCHOOL SYSTEM 

CumutaHve Record 



Hmm BARNS, Sheila Annan* 



AddfM 



'2000 VaUey Drive 



Male Qlrthdete ' May \A , 
Femate 3 

BifthplAce Qen'Ooka, Buchanncin 



ttKphone 483>4782 



ExfMCted 
Qraduetton Dat e ^ lune 



NatkKialtty 



Mothtf'a Ww)e BABNS, Ay> Lea 



Father'f Nvne BARNS, Walter 1. 



Mothaf'a Occuptton Xj^niod Practical Nurae 
REMARKS: [Horn* CondWonJ Parent are hoid 



Father's Occupation Fireman 



orbng. but are very BtrK:t with Sheila Sheila has an c^der brother and two younger slstere 



Tid'iwo yoi 

















M. , — 








r 















(Health Record] ^ 






A 






i » ■ ■ — 





























Year 



7th Grade 



/ 





• let 


2n0 






Semester 


Semester. 




Abaanoes. 




A 




Tardiaa. 


. 0 


^^n?' 


4 



I^MARKS 



SECONDARY SCHOOL RECORD 



Rrrt Semeeter 



Homo%<ftnomica I 

Algebra I 

Marching Bond 
College English I 
Amertcon Hist I 



BABNS. SHEILA ANNETrt! 



SecondSemerter 



Grade 


Subiect 


A 


Home E9onDniic8 1 


A 


ArtfrCraftsI 


B 


Algebra I 


A 


MarcHing Bond 


B 


CoUege English I 


B 


^ Amerioon Hist J 



Grade 



A 
A 
C 
A 
B 
B 



Yaar 



8th Grade 



Itt 
^Semetter 



Tardlaa. 



REMARKS: 



2rKl 
Semester 



First Semester 



3gt)iect 



Home Economics H 
ArtaCroftB 11 
Geometr/ I 
Morchii^ Band 
College English U 
^mnch I 



SecorKj Semester 



Grade 


SubkKt 


Grwle 


A 


Home Eoononoks H 


A 


A 


Arts-Crafts U 


> A 


C 


Geometr/ I 


C 


A 


Marching Band 


'A 


B 


College English II 


B 


C 


French I 


^ c 



ftbGiode 





1st 


^ 2nd 




Samasjtar 


Semester 


Abaancaa: 


0 


0 


Tardiaa 




- 0 



REMARKS: 



Rrst Semester* 


SecorKi Semaatar 


Subiact Grade 


Subiact * Grade 


Home Management A 
Service Ait A 
Marching Bond A 
Biology V C 
Frencfcirtf ^ 
College English III B 


Home Management A 
Service Ait A 
Marching Bond A • 
Biology I . C 
French n . 6 
» CoIlege'English ni , . B' 





- r * ' * BARNS 
MeONMMiifCHOOL MOORD 


1 






teoond BwMi^i^ 






SuMtct 1 Qrwto 


SuMMt Qndt 


^^Ml A 

Di'uwiUQ cBxi Pcdnttnq « A 
FmiehO C 
MaittoiffBoDid A 
CoOw AjMrioon ^ B 
•Coltoo»£iiatefalV B 


Itattksl A 

Dfbwing and Pointing ' , A 
Franohin C 






llarntogfBoBxi ^A 
», Coltoga American Hiit. . B 

r* * 






)Mr n&'Oradb W ' ' ISntSwnMlir . 


9>cond Oifffitlir 




— / Otmiilfr^ffimirtir 

Ffiar t 

nriiinim- 

^ - 1 




BUbiMt Qradt 


CkiMct Qr»d» 


OMdWPoMk'^ A 

F^wichlV ^ B 
llcBchinq BoBid ^ . A ~ 
|'<afaion Dhiftreiaoo > A ^ 
CoQ*0»EnolkhV B 


T«|litoiB A 

^C^MttwPoods A 
PM^IV ^ . B 

''Muic^jijmi Bond A 
Fciri^Jtuilralion A 



1WMr 12aiQiqd» 



. 1«t ' 2nd ' 



SMW>Ct 



ftuhiart 



) 



ERIC 



27 



7 



STANDAIffilZED TESTS 



BABNS 







^"^--^ Scores 


























r-^ — 




8 






















KUDER 


9 




Mach 

78 


C^mp 
70 


Sd 
28 


PareuoBtve 

20 


Art 
84 


Ut 
50 


Music 
88 


S.S. 

32 , 


(a 

31 


OATB 


10 " 


G 
64 


V 
45 


N 
49 


S 
52 


^ — 

21 


% 


K 

81 


F 
66 


M 
74 




SAT 


11 


Eng" 
84 


NUComp 


Math 

63 - 


Math Tot 
67 ♦ 


Read 
60 


SdTot 
64 


Sd A 
68 


s.s; 

74 


Spsli 






12 























WORK EXPERIENCE RECORD 



Onto 




Year 


Employer 


Type of Work 


» Remarks 
































^ ^ 




^ 




17 


1972 


De&ley Music 


49^iical 














r . 














^ ' 



EXTRACURRICULAR ACnVITIES 



ERIC 





XctJvttles SrKl Offtees HeW 


7 


Privat^Muaic and Art Lessons 


6 


Pep Qub. French Qub, Art Qub • • ^ * ^ 


9 


Pep aut>— Membership Chairman, French Club. Art Club^ 


10 


Cheerleader, Pep Qub. French Club,: Ik Club 


-A 
11. 


> 

Cheerleader, Pep Club, NHS, French Club, Art Club 


12 ; 






COUNSELOR REMARKS > 


Qmde 


Educattonal 


Vocaftonal 
Plans 


Remarks « 


% 

7 








6 


ArtCoUeoe 


Commercial Art 


1 — 


\9 


\ — 

CoQege B.S. 


Commercial Art 


k . - 


JO. 


ColH9eB.S. 


' Interior Decorating ' 
Comroerdal Art 


f 


11 ' 


College B.S. 


Interior Decorating ^ 




12 


A — ^ 


> ' — ' - " 





26 
27 



it 



-mr- 



) 



QUN OAKS 8GII00L SYSTEM 

CumutoM Ricord 







BIrthplm Frankiin. Immmmm 




QradiNMonDili 














fmmr'9 OccupatkH) RoUAad EncrtnMr 













. ^ ' \ ■ 










« 


IHMllh ftornrrfl 


— ^ — 

















SECONOAHY SCHOCNU RECORD 



ASa CRYSTAL SUE 



TtfaGrocU 



Stcond 8«m > it>f 



- ' ' Itt 


2nd 


89fTIMl§r 




AbitnoM: < 0 


0 


T«#Im: 0 


0 











English I , 
AixMTlcan Klat. I 
ConsunMT Moth I 
Marching-Bond 
G*nnan I 
PhyiicalSci. I 



A^ 
A\ 
B 
A 
B 
A 



Alnmicah HM. I 
OcM^unMrMath 
Mc^t^hing Band 

Ph^^Scil 



dfdt 



A 

A 
B 
A 

C 
A 



1 1« . 


2n6 




0 




0 ' 



IWMARK8: 





8«cond 8«mfft*r 




* Subl«ct ^ QrmS9 


En^tah n ^ B 
Amsilcuii ^Qtft. B 
German nu^^^> B 
Algibral B 

Biology l/>SrVV B 
' Moichln^Bahd « ' A 

• • 


Englishll B 
Am^icon Govt. B 
G«nftann B 
' Algsbrol , v B - 
Bk>k>gyl B 
Marching Band A 





m 9lhGra(k 


. ^ First 8#fnMt9r 


8»eond SMMter 




1ft 


2nd 




Subifct 


QrMl« 


SuMfCt ^ . 












EngUshm 


B 


jSoctokkw 


B 




^^Sf^ B 


0 




Sockriogy ' 

-Gfrman HI * 

G«oni«tiy 

Btologyfl 

Mairching Bc^ , 


* B. 
B 
B 

B ' 
' B 


B 

B , 
B ^ 
B 

A " 






0 




GmS^ 
GttOflMtry 

Biobgyll 

Mordilng ^Bond t; 



















ERIC 



28 



2S 



Ymt 



1ft Ind 





I 


:2 




— » 


0 



SECONDARY SCHOOL RECORD 



' ASH 



REMARKS: 



Rrtt S»m»tt»r 



Arto-Crafti 
G«rroan IV 

ColWge Am«iiccm Hist 
(bra n 

>JEjQ0lish I 

?t<my 



Botany 



S#cor»d Stiy f f 





SubiMt * 


A 


Arts^ raits 


C 


(|G*rman IV 


B 


Colbov Am«r<anHiat 


B 


Alg«bran 


B 


Coll*g» English I , 


C 


•Botany 



Qr»df 

A 

Q 
B 
B 

B' 

C A 



llth Grade 



Firtt Semester 



SecofxTSemeetef 



Semester 



mee^*^ 



Abeencei: 


. 2^ 


3 


Terdiet: 


0 


I 



Sutxect 



Qrede 



Subject 



REMARKS 



Marching Band 
Arts-Craitfl 
Tngonometry 
College English Q 
German V 
Typewriting I 



Yeef 



12th Grade 



1st , • 2nd 
Semeiter S^^p^bt 



Abiencet: . 



REMARKS. 



Rnt Semester 



SubieCt 



A. 
A 

D 
D 
D 
B 



.Marching Bond 
Arts^ raits 
Trlgorjometiy 
College Engil^ Q 
Germon-V 
Typewriting I 



Qrede 



Second Semeeter 



Qrede 



D 
D 
D 
B 




ERIC 



3 'J 



29 



1 




STAND ARDIZEO TESTS 



ASH 















Scores 














» T 


• 


















• 




















' % 










88 


72 


Cooqp 
42 


Sd - - 
41 


39 


Aft 
20 


lit- 
24 


06 * 


&S. 

'32 ^ ^ 


Cl ^ 

39 ^ ^ 


''mm-. 


10 


G . 
45 • 


V 
29 


17 


48 


P 

51 


Cf 
63 


K 
71 


F 
58 


£ 

68' 






%1ft» 

11 




NUCqo^ 


Mcrth 
30 


MolhTot ' 
24 ^ • 


IWad 

33 


SdTot 
47 


Sd A 

50 


&& 
40 , 


r 






12 


















/ — 





WORK EXPEfUENCE RECORD 









Employer 


lypeofWDfk " 


(RemaiVs 












• 










— ^-fcU 


^ ^ ' 














•^^.^ - 


17 


1971 


Unttwi Salvage Yards 


T^cn down oid oars 


workB summeim 


— - — « 


18 


1972 


UnlledScdva^s Yards 


V ' 

Tears qld oois 


h aftw-school *^ ^ L 



EX TRACURWCULW ACTIVmES 



AotMtiee end OfHoee Held 



10 



11 



COUNSELOR REMARKS 



Qrade 


Educationel 
Ptene 


Voc«tk>nirf 
Plane 


Remarks 


■ 


7 


CoDegs^ 


■ r ' 

Undecided 


\ 


a . 


RS. ♦ ^ 






• 


RS. 








10 


Puil school _ 


OetJoB / ' 


A«Kis bis o< irok to get job done 




11 




9^ Job . / 




12 


Qttltecboel ' ^ 


/ ' * 




1. 






• 





ERIC 



30 



31 



Namr BUOCEQ. lohn William 



9742 Sycamore . ' 



Titphont 484-2947 



Mottwr't Nwt BEAJCER Kathleen Ann 



QLEN OAKS SCHOOL SYSTEM 

Cumultti^ Record 



\ 



Mothtr't Occupation Fumimie Sale«woman 
R£MARKS4Home Condmon] 



* Male [j*Bifthdate April 24^ 
Birthplace New Yorl New York 



\ Expect 
Graduation Dct»* 



N«tk>aidtty 



Fither't Name BEAKER Anrteod Donald 
Father's Occupation Foregter 



(Hearth Becordl ♦ : ■ 

. ^ ^ ^ 



J^ ' KJ^KER, jOHN WILUAM 

SECONDARY SCHOOL RECORD 





First Sen>ester 


Second Semester 


> 

1 


^ lat . ^2nd 

Sen>etter Senr^ester 

At^encet 0 0 
Tarfliet 1 . ' 1 ' 

RHMi^KS ^ > 




Subiect <^f96* 


Subject " X -Orade 


Physical Sci I ^ ^ C 
Marching Band ,^ B 
Conaumer Math I B 
American Govt ^ C 
English I B * 
PhymcolEd I ' B , 
» 

y 


Phytical Sci I C 
Marching Bond B 
Coraumaer Math I B 
American Goyt ^ 
English I - B 
^Physical Ed I B 


'• ' - - ^ ■ ^ 


T' ■ ' 


First Semester 


Second Semester 




. let . 2nd\ 
S^meeier Semeetkr 

Abeeocet ' 0 1 
Tardiee ^ 0 0 

REMARKS r- 




SuWect Orade ^ 


Subiect 


Biolog>r I C 
Marching Band B 
Algebra I C' 
American Hi«t I C 
tnglimh B - C 
, Mechariical Dr I C 


' Biology I C 
Marching Bfand B 
Algebra W C 
Amerkxm Hist I C 
English D C 
Mechanical Dr, I B 


1 — ( > V 

1 




--v. First Semester 


Second Semester 




= 7 " ' ■ 

let 2nd 
Semeeter Senrtefter 

Abeeocet 0 0 
tardiee- . 1 0 

REMARKS* 


I 

C 


SuWect Orade 


Subiect 


Biology n B 
Marching Band i " B 
Geometry^, C 
Sociology B 
English Oh, B 
Mechanical Dr n * B 

■ 


Btology n B 
Marching Band B 
Geometry. B 

Sociology C 
English in C 
Mechanica^DT 0 C 




' 3— ' • ■ 



31 3.. 



• , . , • , .< * BEAKER 

tkCONOARY SCtjpOL WCORD 


M 






^ Sdbond 0»mttir ^ » 




• til 2nd 
f iHiHr » timimr 

vSm h--^ — : 

* 








SubM Qra^* 


ChMnMryl ^ C 
Al9fbra.fi ^ • c 
Goa»9» AmMlcan HM. B 
' CoSh^tBQ^l B 
TVlMTMnal B 
M<chanlCQl Dr. ffl * C 


Ciwmivlryl * C 
Al9«braII C 
Ositegf Amtfican Hi«t B 
Cba»9»En^I . ^ ' B 
TVp##tWii9I B 
MKhCmkxzi Db m B 

# ' • 






















SubiMt ' \ Qrad« 




bihn . , B 

Dr.^IV ' B 

r • . ' C 


PhyBk»n C 
Ptychobtfy B 
Cdkg» Enoi^ B B 
' Bookl^tptogl B 
MMdxmkxdDr. IV B 








liThontoal 




— • 4 1 




lir 12thGrads 












Subittcl 




Subiwt . Oradi 


• 





33 



32 



STANDARDIZED TESTS tEAKER 

t - 





Qrwto 1 








< 


SCQTM 















7 






• 


















•8 












r 










KUDEA^ 


9 


OD 

' 92 


, Mech 

' 60 


' Comp 
54- 


Sa 
65 


persxIoBive 
32 


Art 

12 . 


lit 
26 


Musk: 

18 


S.S. 
29 


CI 
34 


QATB 


10 


•G 
85 


V 
74 


N 

52 


.1'; 


? 
45 


0 
67' 


K 
58 


F ' 
42 


M 

61 




SAT 




Eng 

- 90 


NUComp 
64 


Moth 

66 • , 


'Math Tot 
68 , 


Read 

73 


feTot 
60 


SciA . 
74 4 


SS. 
84 


If 


T 




12 














. ■ 1, 







WORK EXPERIENCE RECORD - 



DM 




'Year 


Employer 


Type of Work 


nemarfcs 










































1971 


K& D Ranch 


Hayino * 














• 




















EXTRACURf 


IfCUUm ACTIVITIES 




Grade 


ActivHtes and Offtces Held ' 






7 


Football 








e 


Football ( 


9 


Football 








,^'-10 


Football, Lettermans Club - — ^ 


11 


Football. LeWennans Club 


. 12 . 






\ 




V ■, 



f 



COUNSELOR REMARKS 



Grade 


Educational V 
Plana 


Vocational ' 
. Plana 


• 

Remarka 


7 








8 


ForMtiy Degree 


Forester ^ 


He if taking the couraee fetr a school of loreetry 


« 9 


Foreetry Degree 


Forester 




10 ^ 


ForMtry Degree 


Former * 




11 


Foieetry Degree 


Forester 




12 









«4r 



^ QilNOAKttCHOOLtYfTfii 








M- ' A] 


iKlidMortebMli 






-- ^ , " ,,,, V 














• 








\ A- 








0 





















tECOMOARY aCHOOt necoM) 



BAYFiaJD. ALEXANDER LEE 



« * 



itl 



G«nttanl * 

A2ortxaI 
AnMriom Qovt* 



A 
A 
A 
A 
A 
A 



Gwindn I 
f CoIW9» Eogbih I 
^ AlfliirzL 

AnMflOQn Oovt. 
Phyilocd Ed. 
BlologrI 



Al 

a1 

lAl. 



2nd 



G}#niKDQ n 
Co&io»Enoltih& 
QraMdy I 
WoridKMoryl 
Btology S 



A 
A 
A 
A 
A 
A 



Sublet 



GcnDonQ 




MKhonkxil Dr. f 



A 
A 
A 
A 
A 
A 



and 



Cofi^O* EooUeh m 
Aiq>^n 

MKbcBiloai Dr. 0 



A 

A 
A 
A 
A 
A 



m 

AigateaS 

oocioiogy 

MTh o mtm i l Dr. fl 



A 
A 

A. 
A 
A 
A 



ERLC 



84 



J 



SECONDARY SCHOOL RECORD 



BAYFIEU) ' 



lOth Grod* 





2nd 
S«mMtt»r 


AbMOCM 1 0 




2 



Firtt S*m«tt»r 



3»cond Sfn—f r 



SubifCt 



REMARKS 



German IV 
Coll»g» Engiifh IV 
CoU«o« AiMiican Htft 
Trtgonom^try 
Ch»nii*lry D 
TVp^wnuag I 



A 
A 
A 
A 
A 
A 



G^rnian IV 
ColW9« Engllih IV 
ColWy* Am*rican Hist 
Trtgonom#tr/ 
Ch»mi«try fl 
Typ«wrttino I 



A 

A 
A 
B 
A 
A. 



HthGrad* 



Fint Sfmtttr 



Xft 2fKJ 
S #m Mto r S«mMt9r 



Ab— net 



REMARKS 



German V 

TngoDometry 
Psychok)gy 
Cr©ativ« Writing 
Phy»c« I 

M^chanjcai Dr H 



German V 
Trigoriom»try 
Piychology 
Cr*ativi» Writing 
Phyiics I 
Machonical Dr D 



Qr«d« 



A 
A 
A 
A 
A 
A 



Ymt 



12th Grod* 



Firvt S«nr>«sttr 



Second S*rr>««t»r 



1tt 2nd 



AbtTK— 

Tifdt— 



REMARKS 



Sut»>ct 



QrKta 



Subject 



Qr»d> 



ERIC 



35 



' STANDARDIZED TESTS 







SCOTM 


* • I " 

« 




















0 










*# 


















MUOEfl 


9 


OD 

29 > 


Mech A 
34 


Comp 
86 


Sd 
82 


Pereuo^ve 
40 


Alt 
40 


iJt 

40 


Music 
38 


S.S. 
76 


a 

38 


QATB 


10 


t , 


V 

'54 


31 


S 
56 


P 

•49 


0 
68 


K 

72 


F 
59 


M 

76 




'SAT 


%m 


Eng 
94 


NUComp 
89 


Math 
96 


Math Tot 
94 


Read ' 
95 


StfTTot 
98 


Sci A 


S.S. 
99 


r 


* 




12 










> 













WORK EXPERIEIK^ RECORD 



Dtta 






Emptoyer 


TVp^of Work 


Remarks 


































* 










hone — 4inderage 


^ 


. ^ 












? ^ 















EXTRACURRICULAR ACTIVITIES 



Grade 


.ActMtiM and Offices Held 


7 


I*' 


' 8 




9 




10 


• 


11 


Cto&b Country ^ 


12 




- 


. . COUNSELOR REMARKS 

, . A 




*fducatk>nai 
Plans ^ 


V6catk>nal 
Plena 


Remarks 


7 


CoU9g» 


Engineer , , 




8' 


Collegtt . , 


Engineer 


— ^ 


y 

9 


CoUe0» 


phdecided 




10 


College 


Undedded 




11 


Coflege ^, 


Engineer or 
proieflBion 




12 









37 

36 



1 



QLEN OAKS SCHOOL SYSTEM 

Cumulative Record 



Hmm BENOm Harold Hover 
AddfMt 1487 ChMtnut Street 



Male. 3 Btrthdate June X 
Female □ 

Btrthplace Glen Qaka, Buchcmncm 



Telephone 4^-7400' 



Mottwr't Name BENOLU. Cloudette 



Expected 
Qrad^K>n Date 



June 



Nationality 



Father's Name BENOLU. Silvano 



Mother's Occupation Keypunch Operator 



Fattier's OccupaJton Railrocid Engineer 



REMAAKS: (Home Condrtion] Large kumly - oil children woric hard to achieve and help the iaiTuly no child has yet graduated high 
school " . ^ 



[Healtti Record]- 



Year 



7th Grade 



SECONDARY SCHOOL RECORD 



BENOLU, HAROLD HOVER 



✓ First Semester 



Second Semester 





y"1st 
Semester 


2nd 
Semester 


Absences 


0 


0 


TardiM 


3 


0 


REMARKS 











Subject 



Grade 



Subject 



I 



English I 
American Hist 
Physical Sci I 
Sf^iBhl 

Dnsumer Math I 
Physical Ed I 



English I 
American Hist 1 
Physical Sci 1 
Sparush I ^ 
Consumer Math I 
Physical Ed 1 



Grade 



Year 



8th Grade 







1»t 


2nd 






Semester 


Semester ' 




Absences 


0 


0 




Tvdieft. 


0 


0 



REMARKS 



First Semester 



Subject 



Grade 



College English 1 
A|Mfican Govt 
BiOTogy I 
Algebra I 
Spanish tl 
Recordkebpmg 



Second Semester 



College English I 
^Kmerlcan Govt 
BiologTl • 
' Algebra 1 . 
<^*Spcmish n 
Recordiceeping 



Grade 



Year 



1st 


2nd 


Semester 


Semester 


Abeences .0 


0 


Tardles 0 


0 



REMARKS 



First Semester 



Subject 



College English II 
Sociology 
Biology D 
Algebra D 
Sparush IE • 
Bookkeeping I 



Grade 



Second Semester 



Subject 



CoUe^ E 
Sdckldr 



English 0 



Biology U 
Algebra II 
Sptoish IE / 
Bookkeeping-Jj 



Grade 



ERLC 



3 



o 



37 




# 
t 



1 

1 
? 



er|c ' 



39 



2 

\ 
\ 



STANDARDIZED TESTS 



BENOU 



CMt 


Grade 










ScorB^ 






' 






7 " 
























8 






















KUOER 


%til0 
9 


OD 
79. 


Mebh 
60 


Comp 
42 


Sd 
54 


Peisuosive 

2S , 


Art 

18 


lit 
40 


Music 




ct • 

18 


QATB 


10 


G 
56 


V 
- 38* 


N 

21 


S 
49 


P 
65 


0* 
59 


I. ^ 
78 


F 


M 

73 




SAT , . 


11 


96 • 


NUComp 
99 


Math 
9§ 


' Math Tot 

95 1 


88 


ScTlbt 
96 


Sci A 
96 


as. 

86 


r 


• • 




12 














r — ' 









WORK EXPERIENCE RECORD 





Age 




EmploVer 


Type of VMo* 


Remarks 




































1 1 ■ ; 

■ , ■ • .. 


Sununer 




'1971 


D & K Construction 


- *- 

Laborer , 




Summer 


17- 


1972 


D & K Construction 


/Trainee — concrete' cons. 


V '~ 










si 


t 

a 



EXTRACURRICULAR ACnVITIES 



Grade 


Activmes and Offices Held 




7 


Football basketball, track , 


■ * -V' • ■ 


6 


Football basketball, track J 


9' 


' Football 'basketball, trac^ 




10 


Key Qub^ jootbail, basketball, trade ' \ 






N.RS., (fey Qub. basketball, trock-Co-Coptoln 




12 


^ J 





CQ^ftELORREi^rtKa 



Qrade 


Educational 
Rans 


Plans * 


; ^ — — 

Remarka 


7 






'# . — : 


6 








9 


Rg. ,dlploma 


Construction worit 


. y ' ^ " ■ •^ _ 

^— ^ 


10 


H.S. dipbma 


Construction work 


possibility of a scholarship n 


11 


CoUege degree . 


Ind Construction 
McmogemenH ' 


V Stdte University possibility 


12 




f 





ERIC 
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dUN OAKS SCHOOL SYSTEM 




Mili □ Bifthd H Aptll30 





QraduaUAOM ham mk)nm 






rf' Ftttar'tNMW HENSLEY/^WinHonW. 






F«ltMr^ OocufMtion BulciMr * < 


♦ « - 


• MMMI|flt^0ioiiwpond)tton] 






J^- i — 














. ■ - ' • : • ^ . . 


rHMRhflMOfd] 




.. — ^ 



1^ 




Itt 



SECONDARY SCHOOL RECOPID 



Enoliih! ^ . • C 

AnMcanHlat I ^ D 

^.Phyrtqcd^ I . - ' C 

Horn* Ecoobmlct ! ~ k ^ * 



^Pfayl^ood Set I 
r Hoffi* Eoenonlci ! 
Consun*^ Uorth ! 



C 

c 

D 
C. 
B 
. C 




IVptwrttino ! 
n>odtog Labofcttory 

CofUuiMr MatbQ 



C 
B 
B 
C 
B 



Rsod^ Laboralpiry 
AxoMtocmGoft. , 
Biiilnw Comnk 
. Cbntum*r Math 0 



C 
B 
B 

C ' 
B 

B ^ 




Cfafod# 



Itt 



2fid 



lypAwrttngQ 



Horn* EodMemioi n 

PhyilcalScl. H 



' C 
^"B 
A 
C 
B 
B 



En^m ' 

•Aiti^raftil ^ 

-Bodobgy 
Hon* Econoqks n 
PhyilcdlScL^ 



■^f ^ 



a 

,B 
A 
• C 
B 
B 



• 41 

40 ^ 




SECONDARYSCHOOL RECORD 



BFA77FI.FY 



FIrtt S«mMt»r 


Second Stmetter 


Subitct 






SuWect ^. 


Orade 


EngUshlV 




C 


EnoUshlV 


C 


TypewrttinglV - 




B\ 


Typewriting IV 


•B 


Creative Foods 






Jmative Foods 


B 


BookkMping I ' > 






bookkeeping I 


' B 


Ambhcan Hist. L 




C 


American Hist. I 


' C 


Conoert Choir 




B 


Concert Choir 


B'. 








4 ' 





lOthGrode 



1st . 


2nd 




Samtltor 




* 0 





Rl^yiARKS: 



Ymt 



ilthGn 







2nd 






Samester 


AbMOcet: 0 AO' 


TardiM: . 


Q 


^ 0 



First. Semester 



Second Semastgr 



$ubiect 



Qrede. 



Subject 



REMARKS: 



Honie Management " 
Bookkeeping II 
Shorthand ^ 
Psychology 
^loUsgy I 
Concert Choir 



C 
B 

B 
B 
^B 

B^ 



Home Management 
Bookkeeping II 
Shorthand 
Psychology 
Bioiogyl 
Cohcert Choir 



Qrede 



C 
B 
B 
B 
B 
B 



Year 12th Grade 



' Ffrst Semester 



4^ 



Secofkj Semester 



1st 2nd V 

Semester Semester 



. Alwences: 
^ jnraidtes; 

Y^MARKS 



Subject 



Grade 



Subject 



A I 



9 



Qfd« 



r 




STANIMIkOIZEO TESTS 



BEAZZELEY 







. " Scorn 




.'.■7 








* 














iMi_,ii;i)Oj^i 


• 










, — c — 














>tMt 

. M 


OD 
30 


54 


Oomo 
46* 


44 


40 


All 
64 


Ut 

'31 


Music 
30 • 


as. 

60 - 


88 




10 


G 


V - 1 
56 


N 
46 


S , 
38 


p 

71 


0 

65 • 


K 
74 


F 
70 


M 

72 






%tito 

tl 


W ' 


NUComp 
76 


Mexth 

79 . 


Math Tot 
72 


R0ad 
8Q 


SdTot 
81 


Sd A 
82 


as. 








12 
















t - 






■ 

' , ^ VromC EXPERIllNCE RECORD 








- Empioytf 




RofTmrkt 
















t ' 




















> 




if 


1972 


A» Cafe i 








m 





















EXTRACURRICULAR ACnVITiES 



ERIC 





1 ■ ^ — ' i 

AcuvitMi^ ana unicos /wk] »^ 


7- 




a 




0 


* 


10 


- i ^ — 1 1 * , — 


11 




12 


1 ^ ^ ' 


• 

\ COUNSELOR REMAmCS 


Orad» 


Educational^ 
Plana 


Vocatkmal 
rnana^ 


natwiwld 


4' ' 

7 


«/ 

Hi^H School 






fl 








» 


Ag^SdiQol 








^HiOhSdwol % 


Tilaphona oprolof 




11 


Buriheii oy 

. ir.Co&^ 


.Secr»tary 




18 









42 



43 



/ 




Compare your completed writjdn analysts'^fThe^umulative records with 
the Model Analysis given bel^. Your resportse need not exactly duplicate 
the model response; however, you should have covered the same ma)or 
points. 



MODEL ANALYSIS 

NMds 

Physical: ^ No information 

Social: No information, except that four 

students have been involved in 
group-related extracurricular ac- 
tivities, possibly indicating prefer- 
etice for and enjoyment of group 
activities. Sports-related activities^ 
may .indicate teamwork ability. 

Emotional No information. Fact that all stu- 
dents came from families in which 
both parents work may have sig- 
nificance in terms of their indepen- 
dence or maturity.. 

Educational: All students except Crystal plan to 
^ attend college tfr go on for further^ 
education, and so did Crystal m th^^- 
* 7th grade. 

All Students except Sheila have gbt- 
« ten excellent grades in previous, 
typing classes. 

Generally, their grades are. very 
good in alL subjects; Crystal'^ 
grades started to fall ih the 11 tK 
grade. 

All of the student»have hf^h to av- 
erage SAT scores which hpidicates a 
-^l^tential for acaderhic achieve- 
/ment at the college level. The 
/ grades for all of the $tudents except 
/ Crystal are good. Crystal's grades 
^. seem to be dropping steadily. Her^ 
SAT scores and previous grades ^ 
. seem to iridi(::ate that she coul|0 be 
doing better. Herxonsistenf^ g^bd 
marks \r\ Art al^ incticatie that B^e 
* c&n work we&l 



Interests 

Personal: 



School 



No hobbies indicated, but four stu- 
dents are active in sports or sport- 
related activities. 



Judging t)y good grades, good at- 
tendance records, and extracur- 
ricular activities, thi^s a bfigh 
♦ class that enjoys scho6l. 

Occupational. All stud^ts except Crystal seem to 
have definite occupational plans; 
" eachl'has a different vo^tional 
interest Or aspiration. 
, ^ Five have part-time or summer 

" work experience, but only two of 

these have experience related to 
^ their occupational goal$. 
. The Kuder scores ihdrcate that five 
of the six students have high 
* fnechanical interests. Three of the 
six have high interests in outdoor 
activities. Alexander's interest in 
^ outdoor^ and mechanical, attivities 
*^*vis relatively low, while his interest in 
OTcial service, science and compu- 
" tational acUvities is high. 
; J[ane, who^lans to be a secretary, 
, hatfa high interest in clerical as well 

as art activities. Sheila shares her 
interest in art activities. 



AddKlonal Comments ^ 

Sheila does not have any previous typing courses. 
How did she get scheduled for advanced typing? 
Mistake? ^ ' 

Need to find ogt why each student is taking this 
^ourse; Jane wants to' be a secretary^ bgt What 
about the btti^lrs? 



LEVEL OF PERFORMANCE: Yo^ 

the model response. If you mis 
review the material in inform^ 
pp. 18-23^ check witn^ur re 




completed analysis should have covered the same major points as 
y points ortyS^ttu^ions about any additional points you made, 
)n sheet, Anal;^r>o^at^elat8i to Students' NeMs and Ir^terests, 
)urce ^rson if neft^r' 




optional 1 
Activity ^ 



You may wish to meet with a grOup of ()eers. perhaps those who are also 
taking this module, to share and compare ypur analyses of the cumulative 
records of your "students." 



I, 



Learning Experience Ilk 



OVERVIEW 



I Enabling ^ 
I Objective J 



Activity 



■ Optional 
I^Acttvity • ^ 



m^Mthrity ■ 



After exafpining theidata in the cumulajkive folder of a hypothetical student 
plan for o^rtaihing additional information on the student's needs and inter- 



You win beiexamining4tie cumulative fplder of a hypothetical student and 
planning ii»r obtaining additional needed information on the student's 
need^jfnd , interests. 



r 




You may wi^ to construct a questionnaire or checklfst designed to obtain 
needs and/6r interests data from students. 



\ 

You may wi^h to interview a stii^nt or peer concerning his/her interests. 



f ■ ■ 

You will b^ ^ualtr)g your competency ifi planning for obtaining addi- 
tlonirt data a student's needs anq interests by*comparing y|>ur com- 
pleted plan v^b the Model Plan, pp. 5»-55. 



4o 
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Activity 



J 



Assume that you are teaching an advanced course in clothing and textiles 
for seniors. Prior to the beginning of the semester, you look through the 
cumulative folders of your students, and begin making some notes as to 
the needs and interests of yourstudents to Jielp you in your instructional 
planning. One of your stud^rTtS^rs Lee Annette Barry^ Read through her- 
folder, which follows, making mental notes as to items^^fsi^nifk^anca^^ 
After you have rej^wed Lee's folder, plan in wrMng fo^5ol'®<^^'rig the 
additional needs and interests data you think you woukl need to help you 
plan effective instruction for L^e. To do this, first note the information that 
ia already availabia In Lee's cumulative fokler concerning her needs 
(physical, social, emotional, and educational) and interests (personal, 
school, and occupational). Then, decide what addittonal informatioayou 
need in these areas (information that is missing or needs updating, ver- 
^ication, or explanation), finally, indicate the aoiircea or techniquea you 
would uM for collecting this needed data. ^ 



3. iM't cumuicthw r«cofd« w#re ad«pt*d from mtl»nai$ cotita^ntd in ■ simiHction p>ck«o> ^tvvtoptd by 

Th* C«n1trfotVoc«bon«J Education, 7i^O^O«A(sS7mu/«f>on(C^ The C«nt»r for ^occtlond 

Education. Th« Ohio Stali Univvrt^, 1974). 
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BARRY, Lm AniMtle 



fMmm 8066 Richfl*ki Drtw 



T»>»phon« 48^1142 



Mottwr'iNm BARRY, Mmy CTt 
Molhir't Occupation County 



QL£N OAKS SCHOOL SYSTEM 
Cumutattv* R»cord 



ExptcM 
Qivduition Ode 



Birthplm O^nOato, Buchannan 
lune 



NttionaUty 



Fflthvr'i Nvrw BARRY, Phillip 



Agent 



Ftthsr*! OccupiUon Tekviiioo Announo>r 



REMARKS: [Horn CondfttoAT 



(HMKh RMOrd] 



SECONDARY SCHOOL RECORD 



BARRY. LEE ANNETTE 



Ymt 



Second O tm — ttr 







2nd 






S^mMt^f 


AbwncMi 




0 




-M— 


0 



Qf>d< 



Subject 



REMARKS 



Home Economics I 
Consumer Math I 
PhyiicaJ Sci I 
Enghfth I 
American Hist i 
physicai Ed I 



A 
A 
A 

A. 
A 
A 



Home Economla I 
Consumer Math I 
Physical Set I 
Enahsh I 
American HlsL i 
Physical Ed i 



Y9V SthGfode • 


First Sem*ct»f 


Second Oinmiif 




1tt 2nd 

Abf new. 0 * 0 
T«dlw: 0 1 

RFUAAKft begun to work 
poorly — TfTy poor attitude 




Subject Qrade 


'Subject 0r9d9 


Home Ecorwmict D A 
Algebra I „ ' C 
Bioiogy I C 
College English I B ' 
, American Govt C 
German 1 B 


Home CcoTK^mics 0 A 
Algebra!' C 
Btoiogy I " C 
College Engilih I C 
American Govt C 
Germcm I B 



Y— r 



9thGrtsde 



First Semetter 



1tt 


2nd 




*r Semmter' 


AbMQOW. 3 


* s 7 


TtfdiM 6 


l8 









Geometry I 
College English 0 

Sociology 
German 0 
Biology 0 
Textiles { 



Subject 



Grade 



C 
C 
C 
D 
D 
A 



Geometry I 
College Eiigllsh D 
Sociology 
GermoQ D 
Biology 0 
Textiles I 



D 
D 



ERIC 
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KCONOARY KHOOL RECORD 



BARRY 




Aloifaran 

CoOiO* AnMclcan Hilt 
GhimliknrI 



F 
D 
D 
D 
F 
C 



AlgafaraH 

ChMBMry I 
Colto9»Eiio&sh]D 



F 
D 
D 

C 



Rnt 



1M 



12 



Subject 



GmiaalV 

ChuaMrf U 
Coteg* Engitefa IV 



C 
F 
D 
F 
F 
F 



Qrad> 



^Gannon IV 

ChKalHryB 
CoU09»EnoltahIV 



C 
F 
0 
F 
F 
F 



2nd 



T' 

R^IAflkS: 



Sublet 



Outt»ct 



/ 



4^ 



STANDARDIZED TESTS 



BAiWY 







Vi Scores 




7 






1 




c 














8 














• 








, KuoeR 






Mech 
87 


Comp 
72 


Sa 
60 


Persuasive 

59 


All 

17 


bt 

' 20 


Musk: 

18 


SS. 
20 


CI 
34 


QATB 


10 


G 

78 - - 


V 
67 


N 
52' 


S 
48 


M 
83 


Q 
85' 


K 

75 


F' 
71 








11 
























12- 























Date 



Year 



WORK EXPERIENCE RECORD 



Emptoyer 



T^pe of Work ^ 



Remarks 



EXTRACURRICULAR ACTIVITIES 



Grabe 


Actrvrttes ar>d Offices HeW 


7 


^ — 


6 




9 ^ 


FTA 


10^ 




11 
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COdj^LOR REMARKS 


Grade 


Educational 
Plans 


Vocational 
Plans 


Remarks 


7 




College 


Engineer 




6 


High School 




increasing problems 


9 










' ~~ 




^ ^ ^ 


11 








. 12 









EMC 



ANECDOTAL RECORD 



/ 



Place Obser^W: Study HoU 

Student's Name: Lee Annette Bony 

' Pate: 4/3/71 ^ 

Incident: Groups prepanng to work on pro)ects-r~3 girls 

^ Time: 1:30 p.m. V- ^ 

Walked in the room alone. Sot by herself. The two membe/^ of he^ group^alked over and invited 
h^r to join them to prepare for the report. She snapped at them and said she wcmted to work alone. Later 
on she began to work on her pari of the report. 



ANECDOTAL RECORD 

Place Observed: Chemistry Class 
Student's Name: Lee Annette Barry ' 
Date: Basically the entire six weeks (£/72) 

While class is in progress, she never pays attention Always looking through some type of fashion 
magozme Gets very angry when asked to put the magazine away and pay attention. 



\ . • ■ ■ 

ANECDOTAL RECORD 

Place Obatrved. - School Cafetena 
Student's Name* Lee A. Barry 
Date. 6/73 

Finally c^te a meal with a group of girls and contributed to the conversation Used utensils in an 
acc^f5!e3 manner, finished eating before the r^;afcof the group. Offered her remaming cookies to the 
gipup. No one wanted them, so she send, "I'll take tnefti and eat them in Algebra class " Put them in her 
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ANECDOTAL RECORD 



Place Observed: 
Name: 
Date: 
Incident: 



Home Management Class 

Lee A/Bany ^ 

9/73- 

Group preparing the food— 2 boys and 2 girl* 



Washed several utensils; 'dried them. Chatted with girl on left and boys on ngKt. Smiled several 
times. Commented about the salad. "At least our fruit has not turned brown. " Laughed when one of the 
boys was cutting an apple, dropped it on the floor. She said, "Pick it up and nnse it off and put it in the 
salad. " Collected and stacki^ used knives and bowl. Washed them; another girf wiped them. Moved 
aside to let a boy get water; smiled at him; suggested to the other girl thot^he "... put the lid on the 
sugar canister before it gets all wet'<^. . " Picked towel from floor, folded it qnd hung' it on tbwel rack. 

Time: 2:15 

At the sink, busy nnsing it with spray Other group members had walked away. Said: "Come on, 
you kids, help or we won't get done on time " (No response from group. ) Wrung out dishcloth, left it on 
sink; dI^^d hands on a paper cloth. Sat down. Noticed she had on an apron. Stood Took it ofi and placed 
it in the closet. 



) 
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You may wish to try your hand at developing a questionnaire or-checklist 
.which you could use to obtain needs and/or interests data from students. If 
you want to see some temples, you could (1 ) took at Samples 1 and 2 in the 

/information sheet, Determining the Ueeds and Interests of Students, (2) 
OptioRai 'ook at the samples on pp. 27-29 of the Sylvius and Curry reading 
A^-ww M suggested in Learning Experience I, (3) check withlyour resource person 
for references containing actual or samplfe instrijments,' or (4) locate 
another experienced teacher to review devices lie/she has used with 
students. You might want to assume that you are developing the question- 
nams or checklist for use with Lee Annette Barry and gear the items to this 
student. r ^ , . 



■ OptiORai 
^Activity ^ 



m , Y To gain practice in discussing interests with students, you may viish to 

■Optional 3 , interview an actual student, or peer, concerning his/her hobbies, exfracur- 
« Activity, « j-icular activities, favorite types of books or magazines, etc...|. 
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Compare your written plan wittf the Model Plan below Your plan 
need not exactly duplicate the model; however, you should have covered 
the same major points, ' 



MODEL PLAN . 

Stuctonf S Name Bariy. Lee Annette 



Date September, 1975 



Needs 

Physical: 
Social: 



Emotibnah 



Educational* 



Interests 

Personal: 
School: 



Information Available in Cumulative Folder 



No information given ^ 

Anecdotal records seem to indicate that Lee prefers to work alolig except in-actmties 
dealing with home economics, and that she does not participate regularly in class 
activities. FTA is the only extracumcular listed. No indication of whether she had any 
leadership responsibibties in FTA , ' < ^ 

Anecdotal records seem to indicate that Lee has a temper which she finds hard to 
control. Evidence is conflicting on whether she needs to be q "loner." or doesn't know 
how to work with others, or has some ofRer problem affecting her interpersonal relation- 
ships 

^preser^t Lee has no plans for further educaton, but in the 7th ^rade she was interested 
iriStfending college No indication of what sh^ aspires to be. Made faibng marks in 
college preparatory courses (algebra, German, chemistry, geometry, and College 
English) Did do well in above subjects in 7th grade, but crfter 7th gradlmer course marks 
'dropped except in homfe»econo'mics and related Subjects grade in textiles dropped 
from an 'A" in <he 9th grade to a "Cm the lOthgrade CouAselor noted that Lee in the 8th , 
grade was having ""increasing problems." 

GATB scores indicate she's got good general potenbal, and particularly good potential 
in m6tor and manual skills 



No information except the one reference' to her reading fashion magazines in class. 

Lee IS tdbng college preparatory "courses, -but does her be^t work in home economics- 
subjects ^No extracumcular activities- listed except. FTA m'the 9th grade. Anecdotal 
^ ' records indicate she's most involved and motivateB in home economics classes. 

OccupalionaliKuder scores indicate a high interest in m^echanical activities and computation, and a 
relatively high interest in science and persuasive activities. In the Zth-^rade she wanted 
to be an engineer No work e^gginence lifted ^ • # 



ERLC 



54 
53 



V- 



■J 



.s >; • r 

Additional Infom^n/Needed 



Sources or Tephftiquet fpr ColloctHnO Osti 





Physicdl: Should get a medical hfttory on her to 
*see if there is some physical explanation for the 
sudden Aop in'grades and motivation after the 
- 7th grade; 

What is her home environment like? Is there 
anything there that could be afiecting hgr emo- 
tionally or physically in terms of her occosipnal 
bad tei5j{>er and drop in grades? 

SodblrDoes prefer being alone? What Jdnds^ 
' of relationshij^AitiMlaiBrs does she have out- 
side of schoolr 



she have any leadership role in FTA? 

/ 

Emotional:' What "mCreosing probleit?5** was the 

cx)unselor referring to? Ap^ relationship Jo 
^ above questions? ^ , {^^^ 

Educcrtionql: Were Lee's "increasiag-problems" 
emotional or educational or both? 
Does she still want to attend college? 

She did well in Textiles I; grade dropped^in 
Tbxtiles n — why? What content has she i*ias- 
tered? ' . " 

Grades in home ecppomics classes are consis-' 
* tently passing. What kinds of actvities or|leam- 

ing expenences were provided there, what 
^ motivates Lee? 
Other grades are poor aftef the 7th grade, yet 
GATB scores^ indicate good potential. What is 
Lee's ability to leam? What is her geneijjjl and 
' . specif iclfevel of achieyemertt in areas like read- 
m^%nd math? 

Interests: 

Personal* What are Lee's hobbiefe? How dcSes she 
spend her free time? Does she read fcishion 
magazines oytside of soFiool too? 

lool: Any extracurncular activities other than 

: TA? ' 

What interests Lee most about her hpme 
ecqnomics classes? 

Occupatibppl: Whtrt does Lee want to do when 
she j^ft a^^of school? Ooes she want to be a - 
tedoher? Bny interest in fashion desi^? 
Hos^e had any work expenences, summer or 
part tirte, especially dny related to clothing and 
•textiles. „ - - ^ 



s 



Consult with school hurse; could also talk to Lee's 
< parents. ^ 

Talk to parents. Visit her home. • 



Talk with Lee and her parents. Perhaps a checklist 
or questionnaire, administered to the whole class, 
could get at the kinds of activities (individual or 
gj^oup) Lee would prefer. 

Consult with PTA advisor. • ~ 

Oiftsult with counselor^ 



Counselor 




Talk to L^e; perhaps a clas^fuestiormaire covl 
" mg future plans. 

•fconsult with former" teachers; Check records in^^ 
vocational department. ^ T: 

Consult with teachers; check records in vocational 
.department. # ^ 



* Sae counselor about admin istenng an intelli- 
'gdnce test/and either a survey or diagnostic 
acfiievement test — r>o such tests are list^4n her 
cumulative folder- 



Talk -to' Lee, perhapS/a class questionnaire 
Might ask her parents, too. 



Talk to Lee 



Talk to L^. 



■1 



Consult counselor about administering OVIS; talk 



to.Lee'^ass checklist 

Check recocds in v( 
Lee. 

. 5u 




questionnaire v 
tr^dl department; talk to 
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LEVEL OF PERFORMANCE: Your completed plan should H}ave covered the slime major points as the 
model. If you missed som^ points or have questions about any additional p6int>you/nade, review the 
material in the informatioD sheet, Ddterr|iining the Needs and Interests o^tuc^«}jpi|p. 6-12, revise 
your pl§n accordingly, or check with your resource, person if necessary. ~ . * 



1? 



i 



i 
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Learning Experience IV 



FINAL EXPERIENCE 





in an actual school liliiatlof|,^<tet6miinethe needs #nd in^reete of stu- 
dents. " , ' ' ) * ]|>r w • ^ . 

As you conduct your ^aching actiytties, determine your students' needs 
and Interests, individually and as a group. This witi include — 
• gathering information atx^y&urstikJe^ 
Variety of sources 

; ' • analyzing and recording the ^atia in'usabje fomn for future use in 

instruction^ plannihg , 
' NOTE: Due to the nature of this experience you will^need to t>e in an actual 
school situation over an extended perfod of time (e.g^, four to six we^ks). 

As yoi|Mmptet9 each of the at>dve actrvitiesrdocument your actions (in 
writ^r^j^^ tape, through a log) for assessment purposes. 

'If yourlRoot situation makBS it impo8Sit>ie for you* to examine students' 
cumulative folde|», arfa||b with your resource person for. acceptat>te 
al^rjiate activities. ^ ^ ^ - ' 




^heh you 1iave compMfd the abo^ activities, arrange to have your 
resource person revie«l£y6u|4d6cument6tion. Your total oompfterlby wjt^ 
t>e assessed by <y5ur resource person, using the teacher Perfofmance 
Assessmen^orm, p. 59^ 

Based upon the criteria specified in this assessment instrument your 
resource person wiltdetermtne whether you £fe competent in d^rmining 
the needs and inteilste of students. * : !^ 



• Fof a deflnrtion of "actual school srtuatioi 



) the insKl« back cover 
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TEAd^R PERFORM ANbE ASSESSMENT FORM 

Determim ffeeds and Interests of Students (B-1) 



Dtrecttons: Indicate t^he leyel of the teacher's accomplishment by placing 

an X in the appropriate box under the LEVELOP PERFORMANCE heading."^ 

If, 6ecause of special circumstances, a performance component Was not 

applicable,. or impdssibte to execute, place an X in the N/A bot. ' rmouic* p^ftorT 



LEVEL OF PERFORMANCE 



/ / / / 

In <totermining students' needs and4nterests, the teacher: 

1. located and reviewed availaWe information in the 'central [ | | I | I | I T~l J~j 
offiqe. the guidance office, and the vocational department LJ LJ I — I I — I U 

2. analyzed tf)^ data in tehr\s of the individual, and group i — i rq I I pi j~j 
needS and Interests of the students 'I — I Lj*l — II — I 1 — I 'I — I 

f 

3. arranged wfththe guidance officeforthe administration of j — i l~| | 1 

standardized tests (e.g., Kuder, GATB),* if necessary . . "LJ . * I — I UJ I — I LJ LJ y 

4. arranged with the guidance office for help m interpreting i — i |~| i | t | r~| r~| 
standardized tests scores, if necessary . . . . ^. . . . LJ I — I I — I I — I LJ LJ 

5. determined what additional information was necessary, 
afKj obtained these data through" 

^. the use of questionnaires and/or checklists adminis- r*l 

tared to students .... LaI 



ests 

c rntervi^^ with parents ... . . 

d. consultation. with other staff members (eg, former 
teachers, counselor) . . . . / . . — 



□ □ 


□ 


tin 


□ □ 


□ 






□ 


□ d 


□ p 


□ 


□ □ 


□ □ 


□ 


□ □ 







6. analyzed arid interpreted the data in preparation for use in 
instructional planning I — I 

7. iBCOrde^ in usable.form alhnformation obtained for each 
student^ and for the class as a whole LJ 

LEVEL OF PERFORMANCE: All items must receive N/A, GOOD, or EXCELLENT responses. If any item 
receives a NONE, POOR, or fAiR response. tKe teacher and resource person should meet to 
determine what additional activities the teacher needs to complete in f rder to reach competency in 
the weak areas. 

* 6u • 
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ABOUT USING (THE CENTER'S PBTE 
MODULES^ 



Organization 

Each module is designed to help you gam competency 
in a 0articulaf skill area considered important to teach- 
ing 'success. A module is made up of a series of learning' 
experiences, some providing t>ackgrouajd information, 

. 8on)e provkftng practice experiences, and others com- 
bining these two functions- Completing these'experi- 
qlces shoukl enable you to achieve the terminal objM^ 

' ttve in ttie final teaming experience The f mai experience 
in each moduVft always requires you to demonstrate the 
skill in an actual school situation whe n you are 3n intern, 
a student teacher, or an inservj^ce teacher 

ProcadiirM 

Modules are designed to allow you to individuaiize your 
teacher ^u cation prog ram You need to take only those 
modules covering skHls which you do not already pos- 
aess. Similarly, you need not complete any learning ex- 
^rtence within a module if you already have the skill 
needed to complete it Therefore, before takmg any. 
module^ you shouW carefully review (1 ) the Introduction. 
(2) the Object I ves*li5ted on p 4, (3) the Overviews pre- 
ceding each learnihg^experience. and (4) the^inal€x- 
perienc^After comparing your present rieeds and com- 
pete nc^B^mbMl^ in^Ormatiori you have read in these 
section^ou should be ready to make one of the follow- 
ing depsions' 

• tnat yoli dofiot Have the competenf les indicated, 
and«houkl complete* the entire module 

• that you are competent in one or rnore of the en- 
abling ob)ectives*1eading.to the final Earning ex- 
per>ence, and- thus can omit that (those) learning 
experience(s) 

• Viat you are airbady competent m this aref, and 
ready to complete the final learning experience 
order to "lest out*" jt 

• that the module inappropriate to your needs at 
this time. ^ X I ^ 

When you are ready to take tnwrial teaMirrg experience 
and have access to an actual^hool situation, make the 
necessary arrangements with your resource pers^>n' If 
you do not comptete the final experience successfully; 
meet with your resource person and arran^Jf^l) to re- 
peat the experience, or (2) complete (or review )V&^ous 
sections of the module or other -related activities 
suggested by your resource person t>efore attempting to 
repeat the final exper^nce « 
Options for recycling are also available in each of the 
learning experiences f)receding the final experience'' 
Any time you do npt meet the minimum level of perfor- 
mance required to mfeet an objective, you and your re- 
source person may meet to select activities to help you 
reach competency This could involve (1) completing 
pails of the module previously skipped, (2) repeating 
activities, (3) reading supplementa>y resources or com- 
pleting additional activities suggested by the resource 
pel3on, (4)desighing your own learning experience .'or 
(5) compteting some other activity suggested<>by you or 
your reeogrce person 



Terminology . 

Actual School Situation . refers to a situation in 
-which you are actually working with, ^nb responsible 
for, secondary or pdst-s^condarv vocation&l students m 
a real school. An intem, a' student teacher, or an in- 
service teacher would be functioning in an actual school 
Situation If you do not have access to an actual school 
situation when you are taking the module, you can com- 
plete the module ufHb the final learning experience You 
wouW then do the final learning exper>ence later, i e , 
when ybu have access to an actual school situation 
" Altemate Activity or Feedb^ refers to an item or 

tKlback deyice which may substitute for required 
ms which, due to special circumstances, you are un- 
able to complete 

Occupational Specialty ^ refers to a specific area of 
preparation within a vocational service area (eg., the 
service area Trade and Industrial Education^ includes 
occupa^tional specialties such as automobile me- 
chanics, wek5ing, and electricity) 
, "Optional Activity^ or Feedback refers to an item 
which IS not required, but'wHich is designed to supple- 
ment and enrich the required items in a learning experi- 
ence 

Resource Person - refers to the peVson in charge of 
yQur educational program, the profes^r instructor, 
admihn^ator, supervisor, or cooperatihg/supervistng 
classroom teacher who is guiding ^ou m taking th 
module 

Student 'refqrs to the person who i^ncolled and 
receiving instruction in a secondary or po^t-secondary 
educational institution 

Vocational Service Area refers to a mejor Vocational 
field agricultural education, business and office educa- 
tion, distributive education, health occupations edt^ca- 
tion. home economics education, industrial arts edu- 
cation, technical education. or trade and industrial edu- 
cation 

You or the Teacher refers to the person who is tak- 
ing the module 



Levels of Performance for Rnal Asses^sment * 

N/A The criterion was hot met because it was rwt 
applicable to the situation 

None No atten^ was made to meet the criterion, 
although it was recent 

Poor The teacher is unable to perform this skill or 
has only very limited ability to perform it 
, Fair The teacher is litiable to perform this skill in an 
acceptable manner, but has some ability to pectorm it 
Good The teacher is able to perform this skill in an 
effect ve olanner*^ 

Excellent The teacher is able to perform this skill in a 
very effective manner . ' 
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TWp9 of The Center's ^ 

Perfqpn^Fipe-Basecl Teacher Education Modules^ 



Praper^ for ■ Communrty Survey 
Conduct a Communrty Survey 
RepOft the Findif>gt of a Commui^rty Survey 
Organize an OccupationaJ Adv«ory Commrttee 
Maintain an Occupational Advtaory Commrttee 
Devetop Program Qoais and OtjjectTves 
Conduct an Occupational Ana»ysi8 
Devek>p a Course of St\^ 
Develop Long-Range Program Wans 
Conduct a Student Fo*tow-Up Study 
Evaluate Your Vocattorxai Program 

C aiag o fy B: matnidlQnaJ Ptoftnlno 

B-l Determine Needs and interests of Students 
Develop Student Performance Object ryes 
Oevek>p a Unrt of Instruction 
Devek>p a Leseon Ptan 
Select $tuder^ instructional Matenals 
Preparil^acher-Made lnstructK>nat Matenais 

CiCeoory C: loelnicttonel Eiecwtlon 

C-1 ' 
C-2 



^1 

^3 
A-4 

A-6 



&-2 
&-3 

&-5 
&-6 



Dtrect F»eld Tnps 

Cor^duct Group Dtscusa»ons. Panel Dtscussions. and 
Sympoetums 

Employ Bra^nstocning. Buzz Group and Question Box 
Techniques 

Di^ Students m Instructiog Other Students 
Employ Simulation Techn^Ajes 
Gutde Studerrt Study J 
Direct Student Laboratory tJtpenence 
Direct Students m Applyirfc ProtJem-SoMng Techniques 
Employ the Project Method 
Introduce a Lesson ^ 
Summarize a Leseon 
^nrvolov Oral Questioning Techniques 
Employ Reinfoccement Techniques 
Provide inslruction for Slower and More Capable Learners 
Present an Illustrated Talk 
Qemonstrate a Marxputatrve Skit! 
Demonstrate a Concept or Principle 
{ndlviduaitze Instruction 
Employ the Tears Teaching Approach 
Uee Subject Matter Experts to Present information 
Prepare Boitetm Boards andExhibfts ; 
Pnwent information wrth Mooei* Real Objects and Flannel 

Boands ii A. 

Present Infomnation wrth Overt>eed and Opaque MateriBs ^ 
Present Information wrth Filmstnps and Slides 
Present Information wrth Films 

Present lnformetk>n wrth Audio Recordings * 
Preeent Information wrth Televised and ^/ideotaped Materials 
Employ Programmed Instruction 

Information wrth the Chalkboard and Flip Chart 



C-3 
It 

C-4 

e-6 

G-6 
C-7 
C-« 
C-9 
010 
C-11 
C-12 
C-13 

'rc-14 

.0-1$ 
C-18 
C-17 
t-18 
0-19 
C-20 
0-21 
0-22 

C-23 
0-24 
0-25 

o-2e 

0-27 
0-23 
0-29 

Category D: iMlniellonel Evelueliofi 

D-1 EataWbh Student Performaoce Crrtena 

0-2 Aaaeea Student Pefforman^vXnowled^ 

0-3 AMeee^Student Performance Attrtudes 

D-4 Aeeeap Student Performance Skills 

D-^ Determine Studervt Oradet 

D-6 Evaiuala Your Instructional Effectrvertess 



E'1 Protect lnatructkK^aJ Resource Needs 

E-2 Maneg* Ybur Budgeting and Reporting Responeibilrties 

E-3 Arrange for improvement of Your vocational Facilities 

E-4^ Maintain a Filing System 



E-5 Provide for Student Satoty 

E-6 Provide fomhe First A^ Meeds* of Students 

5-7 Assist Students in Developing Self-Disciplinei 

E-6 Organize the ^atioftal Lat»ratory 

E-9 Manage the Vocational Laboratory 

Category Ft QyMance 



F-1 
F-2 
F-3 
F-4 
F-5 

Category Q 



Gather Student DaU Using Fomnat Date-Collection Techniques 
Gather Student Data Through F^rsonai Contacts 
mtB Conferences to^Help Meet Student Needs 
Provide Infonnabon on Educational and Career Opportunities 
Assist Students in Apolying for Employment or Further Education 

ScAool-CofiMTWhtty Relaliona 



' G-1 Devek>p a School-Co mmunrty Relations Plan for Your Vocational 
Progmm 

G-2 * Give Presentations to Promot^Your Vocational Program ^ 
G-3 Devekjp Brochures to Promote Your Vocalk>nel Program 
G-'4 Prepare Displays to Promote YOUr»Vocationai Program 
G-5 Prepare News Releases end Articles Concerning Your vocational 
Program < 
, G-€ Arrange for Television ahd Radio Pf%sent^onsC<v>cemmg Your 

Vocationa) Program ' 
Conduct an Open Hoftee 
^G-B Wor1( wrth Menr^bers of the Communrty 
G-9 Work wrth State and Local Educators. 
G7IO Obtain Feedback about Your VOcattepel Program 

Category H: Student Vbcatiortal OrgantzattDn 



H-1 



H-2 
,H-3 



H-5 



Devek>p a Personal Phtk>sophy Concerning Student Vocational 

Organizations 
Estaolish a Student Vocational OrgaJtzation 
Prepare Studw)t Voyttonai Organizrtion Members for 

LeadershipHoles ^ ' v 
Aaatst Student Vocat4onal Onjarflzation Me^ibera Deveksping 

and Financing a Yearty PTO^$m of Actrvrties 
Supen/iee ActivHies of the Student Vocation^ Organization 
Guide Pwticipatton m Student VocatoonaJ Organizahon Con^ 
Category I: Piofe a elo n ai Role and Develop m ent 
kl Keep Up-to-Oate frofessiofHaJly > 
1-2 Serve Your Teaching Profeeaion 

De<«lop an Actrve Personal Philosophy of Education 
1-4 Serve the School and Communrty 
1-5 Obtain a SuHat^jp Teaching Posrtion 
1-6 Provide Laboratory Expener>ces for Prospective Teachers 
1-7 Plan the Student Teaching Experience ^ 
.l-a Supervise Student Teachers 

Category J- Coord lna lion of Cooper a ttve Eduottoi% 

J-1 * Ealablish Guidelines for Your Cooperative Vdcationat Program 
^2 Mwiam the Attendance. Transfers, and Tenni nation^ of Co-Op 
Sludents 

J-3 
J-4 

J-5 

J-7 

MLATEO PUSUCXnOfit 

Student,GuWe to Using Perfortnanc^-Baaed Teacher Education 

Matenals ^ * 
Reeou'rce Person Guide to Usmg Perfpnnance- Based Teacher 

Educatk>n Materials . 
GukJe lo the implementation of Perfonnar>ce- Based Teecher Education 



Enron Students m Your Co-Op Pr A i n 
Secun Training Stations for Your C?Op Program 
Place Co-Op Students on the Job 
Develop the Training Ability of On-the-job Instructors 
Coordinate Orvthe-Job Instruction 
Evaluate Co-Op Students Or>-the-Job Performance 
Pr^pmn for StUdents' Related Instruction 
Supervlee an Employer-Cmptoyee Appreciation Event 



FOf^Jrrformgtlon rggarding avaHablllty and ^fSc— of th*t« mgltrtali cofitact— 

AAVIM^ 

Am^Hcan Attodatlon for Rotational InttructloMl Materials 

1 20 EngiRMfing Cwitar • Attw^ Q^orgK 30602 e (404) 542-2SV 



